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Abstract 

With the meteoric rise of international students on college campuses across Ontario, 
institutions must be committed to provide support and continued discourse around multiple 
educational and cultural perspectives. One area of concern that has been overlooked in the 
literature is how international students are supported in understanding academic integrity from 
a western perspective. Through a mixed-methods approach, an investigation of the academic 
integrity policies and available support was conducted on each of Ontario’s 24 publicly funded 
colleges. Additionally, relationships between regional international enrolment and academic 
integrity support were analyzed. Findings suggest that most colleges in Ontario do not meet the 
exemplary elements of academic integrity policy and fail to support their international students 
to access and understand academic integrity policy. It is suggested that colleges invoke a more 
holistic approach to academic integrity, involving the voices of the international community to 
encourage a more anti-deficit and equitable understanding of academic integrity from a 
western perspective. 
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Chapter 1 Introduction 

Academic integrity is an essential measure of student achievement and becomes a 

foundational aspect of successful employability post-graduation (Gibson, 2021a). As billionaire 

investor Warren Buffet states, “…everyone has the intelligence and energy—you wouldn’t be 

[in college] otherwise. But the integrity is up to you. You weren’t born with it. You can’t learn it 

in school” (as cited in Schwantes, 2018, August 6). Ultimately, acting with integrity is a choice 

that students must make. However, choosing to disregard academic integrity may constitute an 

uninformed choice for some students whose educational and cultural backgrounds conflict with 

policies rooted in Western perspectives.  

The International Center for Academic Integrity (2021) outlines that students who 

pledge to act with integrity in their program of study adhere to six fundamental values: 

honesty, trust, fairness, respect, responsibility, and courage. Upholding each of these values is 

no small feat for students embarking on postsecondary education and may further be 

compounded by the globalization of the higher education sector.  

1.1 International Growth in Ontario 

International students are converging upon Ontario college campuses at exponential 

rates. Between 2012 and 2021, international students’ enrolment in Ontario colleges grew by a 

staggering 342%, while domestic enrolment decreased by 15% (Office of the Auditor-General 

[OAG], 2021). This boost in international students has also boosted revenue. A recent report 

from Bonnie Lysyk, Ontario’s Auditor General, outlines that Ontario colleges rely heavily on 

international students’ tuition to stay above the red line (OAG, 2021). The report states that 

almost 68% of all revenue comes from international student tuition (predominantly students 
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from India) and that international tuition is nearly five times that of a domestic student. Lysyk 

also outlines that tuition from the international population during the 2020-2021 academic year 

totalled $1.7 billion, surpassing the amount of government-provided grants (OAG, 2021).  

While growth is good for “the business,” our institutions are seemingly underprepared 

to provide for the diverse needs of this student population and may not be setting them up for 

success (Back et al., 2020; Bista, 2019; Eaton & Burns, 2018; Mitchell, 2012; Sharma, 2018; 

Vickers, 2020; Wiederkehr et al., 2015). With the number of international students rising 

rapidly, institutions need to provide support and engage in continued discourse around 

multiple educational and cultural perspectives (Gibson, 2021c). These perspectives may play a 

role in a student’s understanding of, or propensity toward, academically dishonest activity 

(Akbar & Picard, 2020; Aljurf et al., 2020; Cutri et al., 2021; Eaton, 2022; McGregor et al., 2022; 

Sanni-Annibre, 2021; Shafaei et al., 2016). 

International students have the unique challenge of navigating a new educational, 

linguistic and cultural landscape simultaneously, which undoubtedly is overwhelming and 

confusing. Locating (and understanding) academic integrity policy and support will not be a top 

priority, especially if it is not something entrenched in their educational and cultural 

background.  

1.2 Position Statement 

It is important to note that I must outline my positionality as the researcher. As Vickers 

(2020) notes in his positionality statement, “individuals such as myself have indeed enjoyed 

manifold privileges within global academia and beyond. These privileges are related to a web of 

structures and assumptions that can be termed ‘Eurocentric,’ as well as to legacies of 
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colonialism” (p. 172). Other than being a female in academia, typically underrepresented and 

underpaid as compared to their male counterparts (James & Anderson, 2019), it is easy to 

understand how I have been privileged in my position.  

 I grew up in the Canadian educational system and studied at each level (elementary, 

secondary, postsecondary, and graduate) in my primary language, which is English. I am 

generally a good student and have not struggled to meet learning outcomes; but I would have 

had access to support if I had needed it. As an adult returning to complete postgraduate studies 

in both my Bachelor of Education and subsequent Master of Education, I had a comprehensive 

support system to shoulder many of my responsibilities when I was involved in various scholarly 

endeavours. I made connections with peers in my master’s program effortlessly, who provided 

ongoing academic and social support throughout the program. I am a married mother of two 

children who does not struggle financially. Currently, I am a professor at the college level, so my 

position in academia offers me insight into how and where to locate policy documentation. I 

can also readily comprehend most policy language and have a strong background in academic 

integrity to understand and decipher meaning.  

 This awareness allows me to locate relevant academic integrity information easily. 

However, it would be doubtful that students, especially those navigating a new country, new 

educational system, and new culture, would have the same awareness, skillset and language 

proficiency to acquire a clear understanding without additional support. Nevertheless, this is 

what institutions often expect of these students. 

 In my personal experience, almost all primary infractions of academic integrity within 

the international and multilingual student population result from a misunderstanding or lack of 
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familiarity with Western academic integrity perspectives. On one occasion, I had two students 

submit nearly identical work. I recognized they worked together, and my online plagiarism 

software also detected the similarities. I shared with the students that I was submitting an 

academic integrity misconduct report to my Associate Dean for cheating and plagiarism. The 

two students came to me in tears, asking for forgiveness as they did not understand the 

nuances of academic integrity from my perspective. As their educational and cultural 

backgrounds had encouraged collaboration, they believed that working together was accepted 

and encouraged; however, this particular assignment was an individual task. Although I had 

explained academic integrity on the first day of class (along with many other first-day details), 

these students had no ongoing assistance to scaffold their understanding of academic integrity 

from my perspective. Therefore, instead of filing an academic misconduct report, I sat with the 

students and outlined the parameters of academic integrity (from a western perspective) and 

gave them access to the support I had at the college. 

All of this to say, my position affords me considerable familiarity with academic policy 

including academic integrity.  Unfortunately, my students are rarely afforded this privilege. This 

research reflects my strongly held belief that it is incumbent upon colleges to provide support 

in this area and represents my attempt to gauge the extent to which this is currently being 

done effectively. 

1.3 Trailblazing Canadian Research 

As Christensen Hughes and McCabe’s (2006) pioneering study on academic integrity in 

Canada outlines, there is a concern regarding dishonest behaviours in Canadian educational 

institutions. Approximately 53% of postsecondary students interviewed in their study said they 
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participated in academically dishonest behaviours in written assignments. While this finding is 

glaring, the vast majority (95%) of the undergraduate students interviewed were Canadian 

citizens (Christensen Hughes & McCabe, 2006). 

Although research like this is an essential aspect of Canada’s academic integrity 

discourse, where does this leave international students who come to us with varied 

educational, cultural, and linguistic experiences? Granted, the rate of international enrolment 

was significantly less in 2006 compared to 2021, yet there has only recently been a focused 

effort in Canada to research academic integrity as it relates to the international population 

(Eaton, 2022; McNeill, 2022; Sanni-Anibire et al., 2021). 

1.4 Current Research 

Common themes in the literature highlight academic integrity in general (i.e., 

perceptions, definitions, history); the motivation of postsecondary institutions to recruit 

(Cudmore, 2005; OAG, 2021; Williams et al., 2015), and international students’ motivation to 

study abroad (Chen, 2017; Jafar & Legusov, 2020; Mazzarol & Soutar, 2002). Additionally, much 

has been written about international and multilingual learners and the deficit perspectives 

often held about their understanding of Western educational ideology (Back et al., 2020; Bista, 

2019; Conaway & Bethune, 2015; Mitchell, 2012; Parnther, 2022; Patton Davis & Museus, 2019; 

Sharma, 2018; Surtees, 2019). However, the lack of focus on successfully supporting the 

growing globalization within our classrooms is underrepresented in the literature around 

academic integrity. This lack of representation informs the current research on academic 

integrity with a specific focus on international and multilingual learners.  
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1.5 Present Research Focus 

Following a mixed-methods approach, I will conduct a multiple-case study using content 

and document analysis to examine the academic integrity policy and support provisions at 

Ontario’s 24 colleges. I will also employ descriptive statistics to analyze possible relationships 

within the data. I will further contribute to the academic integrity discussion by outlining what 

provisions are in place for international and multilingual learners specifically and whether 

considerations have been made, based on differing cultural and educational perspectives. 

Additionally, I will review the steps that colleges in Ontario have taken to support this student 

population further, based on regional enrolment. Thus, my research questions are as follows: 

1. How accessible is the academic integrity policy for international and multilingual 

students studying in Ontario colleges? 

2. How do Ontario colleges support international and multilingual students in academic 

integrity understanding? 

3. Does the regional enrolment of international students impact the accessibility and 

equitability of the academic integrity policy?  

I will begin by reviewing the relevant literature on academic integrity in Canada and abroad.  
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Chapter 2 Literature Review 

 Many researchers have studied academic integrity throughout the last several decades; 

however, more recently, the focus on academic integrity in higher education in Canada has 

gained momentum. Since Christensen Huges and McCabe’s (2006) pioneering study was 

released, other researchers have continued to follow in their footsteps. Studies in this area 

have intensified since 2018 (Eaton & Christensen Hughes, 2022) and continue to develop within 

the Canadian higher education sector. Yet, there is little research on how academic integrity 

policy and procedure impact international and multilingual learners in Canada. The following 

discourses frame my review of literature: The Ontario college landscape; international 

education in Ontario; and academic integrity (history, definitions, and cultural interpretations). 

2.1 The Ontario College Landscape 

 With each vehicle that passes by on a busy highway or an unhurried side street, 

onlookers are told that Ontario is “Yours to Discover.” With over 250,000 freshwater lakes and 

immeasurable natural wonders to bustling city centres and exceptionally diverse communities, 

who would not want to study in this beautiful province? (Tourism Ontario, 2022). 

 Ontario is Canada’s second-largest province, spanning over 1 million square kilometres 

(Government of Ontario, 2021), with an economy that thrives on natural resources, 

manufacturing, agriculture, and the service industry (Ontario, 2021). Prospective students can 

choose from many postsecondary options within this vast landscape. Colleges in Ontario cross 

an east-west distance of approximately 1450 kilometres from Algonquin College in Ottawa to 

Confederation College in Thunder Bay and a north-south distance of over 1270 kilometres from 
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Confederation College in Thunder Bay to St. Clair College in Windsor. Figure 1 shows the overall 

layout of colleges in Ontario.  

Figure 1 

Map of Ontario with College Locations 

 

Note: This map outlines locations for the 24 publicly funded colleges in Ontario. Map created in 

Google My Maps (n.d.). 

There are 24 publicly funded colleges in total, with over 5000 program options that fall 

into six fields of study (OAG, 2021; OCAS, 2022a). Areas of study include applied arts (e.g., 

musical theatre, fashion), technology (e.g., computer analyst, robotics), business (e.g., 

marketing, human resources), health sciences (e.g., dental hygiene, nursing), human services 

(e.g., early childhood education, Aboriginal studies) and hospitality and tourism (e.g., culinary 

arts, ecotourism). In addition to the 24 colleges, there are also three specialized campuses 

(Ridgetown Campus, Niagara Parks and Michener Institute) that offer programs in specific fields 

of study: agriculture, horticulture, and health care. Ontario colleges also provide several 
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pathways to education, including 1-year certificates, 1 to 2-year diploma programs, graduate 

certificates and degree programs (OCAS, 2022b). 

In the 2020-2021 school year, 348,350 students were enrolled in publicly funded 

colleges in Ontario. Of that total, 243,413 (69.8%) students were domestic (i.e., students with 

Canadian citizenship) and 104,937 (30.1%) were international students (OAG, 2021). 

2.1.1 Regions of Ontario 

Ontario colleges are divided into five distinct regions: Central East (GTA), Central West 

(non-GTA), North, East, and Southwest (OAG, 2021). The current study will evaluate each region 

by considering their enrolment and proximity to large urban centres.  

Central East (GTA) Region 

This region is the most densely populated area in Ontario. In 2020, over 7 million people 

resided in the GTA alone (Ontario, 2022a). The Central East region (see Figure 2) has a booming 

tourism industry. It also hosts many significant employers who have built their home bases in 

the GTA, providing ample opportunities for employment (Ontario, 2019). This region also 

attracts a large portion of the immigrants to Canada, and Toronto is one of three cities where 

immigrants choose to stay after they arrive (Singer, 2022). Over 155,000 students (OAG, 2021) 

attended college in this region during the same year, landing on one of six campuses: Seneca, 

Humber, Sheridan, George Brown, Centennial, and Durham.  
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Figure 2 

Central East (GTA) Region 

 

Note: Colleges in the Central East (GTA) Region include Seneca (Toronto), Humber (Toronto), 

George Brown (Toronto), Sheridan (Oakville), Centennial (Toronto), and Durham (Oshawa). Map 

created in Google My Maps (n.d.). 

Central West (non-GTA)  

 With the second-highest population in Ontario, sitting at 3.2 million in 2020 (Ontario, 

2022a), the Central West region (see Figure 3) is also one of the most diverse regions in 

Ontario, with over 25 common languages spoken in the workplace (Ontario, 2022a). Like the 

Central East region, Central West may be more attractive to newcomers as many prominent 

manufacturers and service industry employers reside in this region (Ontario, 2022a). Cities 
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include Kitchener, Hamilton, Barrie and Niagara Falls and are home to many tourist attractions 

and four-season adventures. In the 2020-2021 school year, there were over 65,000 students 

(OAG, 2021) studying at one of four publicly funded colleges: Conestoga, Mohawk, Georgian 

and Niagara. 

Figure 3 

Central West (non-GTA) Region 

 

Note: Colleges in the Central West (non-GTA) Region include Conestoga (Kitchener), Mohawk 

(Hamilton), Georgian (Barrie) and Niagara (Welland). Map created in Google My Maps (n.d.). 
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North Region 

This region covers almost 90 percent of the landmass in Ontario and is the largest of the 

five regions (Ontario, 2019), yet the population in this area is only 800,000 (Ontario, 2022a). 

The economy is based primarily on resources like mining, forestry, and public sector services 

like education and health care (Ontario, 2019). The harsh climate (in both winter and summer) 

sets Northern Ontario apart from neighbouring regions (Ontario, 2019). The North region (see 

Figure 4) is also home to over 78% of all Indigenous communities in Ontario (Ontario, 2022b). In 

the 2020-2021 school year, just over 30,000 students were enrolled in colleges in this region 

(OAG, 2021), including Cambrian, Canadore, Northern, Confederation, Sault, and Boréal. 

Figure 4 

North Region 

 

Note: Colleges in the North Region include Cambrian (Sudbury), Canadore (North Bay), Northern 

(Timmins), Confederation (Thunder Bay), Sault (Sault Ste. Marie), and Boréal (Sudbury). Map 

created in Google My Maps (n.d.). 
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East Region 

 With various rural communities and urban centres, the East region (see Figure 5) is 

driven by the education, health care and agricultural sectors (Ontario, 2019). This region of 

Ontario has multimodal access by rail, road, and water, with essential connections to the 

United States (Ontario, 2019). The tourism industry in the East region sees millions of visitors 

each year (Ontario, 2019) with popular destinations such as Prince Edward County wine 

country, Kingston’s Fort Henry, and the Rideau Canal in Ottawa. This region has approximately 

1.9 million people (Ontario, 2022a) and over 52,000 students studying at East region colleges: 

Algonquin, St. Lawrence, Fleming, La Cité and Loyalist. 

Figure 5 

East Region 
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Note: Colleges within the East Region include Algonquin (Ottawa), Fleming (Peterborough), La 

Cité (Ottawa), Loyalist (Belleville) and St. Lawrence (Kingston, with campuses in Brockville and 

Cornwall as well). Map created in Google My Maps (n.d.). 

Southwest Region 

 Deep agricultural roots abound in Southwestern Ontario as the warmer climate allows 

for a longer growing season (Destination Ontario, 2022). This southernmost part of Ontario is 

home to larger cities like Windsor, London and Sarnia and extensive farming communities like 

the one in Norfolk County, which attracts thousands of migrant workers each year - an essential 

aspect of our Canadian food supply chain (Gibson, 2021b). The Southwest region (see Figure 6) 

is situated between two great lakes, Erie, and Huron, and has a population of approximately 1.7 

million (Ontario, 2022a). In the 2020-2021 school year, this region housed 44,371 students in 

three colleges: Fanshawe, Lambton and St. Clair.  

Figure 6 

Southwest Region 
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Note: Colleges in the Southwest Region include Fanshawe (London), Lambton (Sarnia) and St. 

Clair (Windsor). Map created in Google My Maps (n.d.). 

2.1.2 International Education in Ontario 

 An article published by the Higher Education Quality Council of Ontario in 2015 stated 

Ontario was the primary destination for international students, with approximately 252,000 

students arriving in Ontario to study between 2000 and 2012 (Williams et al., 2015). Juxtaposed 

with the most current numbers (104,937 international students for the 2020-2021 academic 

year alone), it becomes evident that international recruitment is a clear objective for the 

college sector in Ontario. 

2.1.3 Motivation for Institutions to Recruit International Students 

While there is no doubt institutions want to diversify their student population and bring 

a global dimension into their classrooms (Jafar & Legusov, 2020; El Masri & Khan, 2022), one 

highly motivating factor is the college’s bottom line. Cudmore (2005) notes the importance of 

this years ago, stating, “...there can be no doubt that the internationalization of the CAATs 

[Colleges of Applied Arts and Technology], as largely manifested in the growth in international 

student enrolments, will continue to be of great importance to the institutions involved…” (p. 

55) as financial pressures of for-profit colleges were already a concern at that point in time. 

Cudmore (2005) also notes that internationalization will ultimately decide the success and 

survival of Ontario colleges in the coming years. To put the numbers in context, when Cudmore 

wrote this article, there were 5,856 international students enrolled in Ontario colleges. In 2021, 

that number was almost 105,000 students (despite a global pandemic), equating to an increase 

of 1500%.   
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As noted in the Ontario Auditor General’s (2021) report, the Ministry of Colleges and 

Universities provided 1.6 billion in funding for public colleges in 2021, while international 

student tuition brought in 1.7 billion in revenue in that same year. This rate of income is no 

surprise, as the average tuition for international students is just over $14,300 per year, a stark 

contrast to domestic tuition, which averages approximately $3,200 per year (OAG, 2021). 

Interestingly, the Ministry of Colleges and Universities sets the tuition fees for domestic 

students, while the College Board of Governors has complete discretion over international 

student fees (OAG, 2021). In 2017-2018, international tuition revenue surpassed domestic 

tuition for the first time (OAG, 2021) and appears to have trended in that direction since.  

Another financially motivating factor for international recruitment is the public-private 

college partnership. Several institutions developed partnerships in recent years due to 

dwindling domestic enrolment (OAG, 2021). These partnerships allow public colleges to provide 

their curriculum to their private partners for a portion of the tuition fees, usually ranging 

between 20-30% (OAG, 2021). However, as McGregor (2019) anticipated (and the subsequent 

Ontario Auditor General Report (2021) found), with the overdependence on international 

students and public-private partnerships, Ontario colleges cannot sustain this model. 

Beyond the financial gains that internationalization brings to college campuses, 

additional benefits are noted in the literature including increased interest in tourism, job 

creation and permanent residency (El Masri & Khan, 2022). Additionally, internationalization 

can be used as a “geopolitical tool” to promote Canada’s interests without direct influence (El 

Masri & Khan, 2022).  
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2.1.4 International Students 

 In 2019, the Government of Canada outlined their 5-year strategy for international 

education. One of their top priorities was to attract students from a wider diversity of 

countries, as most international students arrived in Canada from India and China (Government 

of Canada, 2019). As outlined in Figure 7, the breakdown of international students shows India 

and China in the lead, with India outweighing all other countries combined (apart from China). 

The dispersion of international students is similar in Ontario, with students from India 

comprising 62% of the province's international enrolment in 2021 (OAG, 2021). 

Figure 7 

International students in Canada by Country of Origin (2021) 

 

Note: This map demonstrates the number of international students studying in Canada in 2021 

by their home country (Canadian Bureau for International Education, 2021, para. 2).  

 Statistics Canada (2021) shows that 59.2% of international students in Ontario chose 

fields of study in business, humanities, health, arts, social science, education, legal studies, 
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trades, services, natural resources, and conservation in the 2019-2020 school year, as opposed 

to science, technology, engineering, and mathematics fields of study (40.8%). Gender 

distribution was almost equal for the same academic year (Figure 8).  

Figure 8 

International enrolment by field of study and gender 

 

(Statistics Canada, 2021, n.p.). 

Crossman et al. (2021) note that the age range of international students enrolled in all 

postsecondary studies from 2015 and 2019 was predominantly comprised of 18 to 24-year-old 

students (59%), with the 25 to 34 year range next (18.5%) and the 35 and older demographic 

(4.4%) accounting for the least amount of students (Figure 9).  

Figure 9 

Age range of international students based on time of first study permit by arrival cohort (2015-

2019). 

 



19 

Age group (years)  

0 to 17 18.0 

18 to 24 59.0 

25 to 34 18.5 

35 and older 4.4 

(Crossman et al., 2021, p. 5). 

2.1.5 Motivation for Students to Study Abroad 

Past research has documented several motivating factors for international students 

choosing postsecondary education in Canada and abroad (Chen, 2017; Jafar & Legusov, 2020; 

Mazzarol & Soutar, 2002). Primarily, the research has identified a combination of push and pull 

factors as the motivation for students to choose international study. Push factors are related to 

a student’s home country and inform their decision to study abroad. These may include 1) lack 

of higher education opportunities in a student’s home country, 2) home environment (political, 

social), 3) expense of education in home country, 4) extremely competitive entrance 

requirements, and 5) desire to gain international experience. In contrast, pull factors originate 

in the host country to attract students to the institution (Jafar & Legusov, 2020). Pull factors 

include 1) sound knowledge and awareness of the host country, 2) recommendations from 

friends and family, 3) social and geographic connections to family and friends, 4) the reputation 

of the institution and faculty, 5) that previous qualifications will be recognized, and 6) the 

number of current international students (Mazzarol and Soutar, 2002). 

Looking at these push-pull factors alone is limiting, as it only considers a single-level 

analysis when other factors are at play (Chen, 2017). 
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Chen (2017) took this framework one step further to investigate the push-pull dynamics 

of Chinese students’ decision to study in Canada. Chen (2017) included micro (social and 

familial pressures), macro (national marketing for international students) and meso 

(institutional marketing) level factors affecting student mobility. Chen (2017) noticed that push 

factors were highly interconnected with the pull factors from the host country, including 

choosing an English-speaking country and creating connections with people from different 

cultures (Jafar & Legusov, 2020). Each of these, however, did not occur in isolation. The push 

factors at the micro-level correspond with pull factors acting at the macro (national) and meso 

(institutional) level and, as such, cannot be viewed as linearly as in Mazzarol and Soutar (2002). 

Finally, Jafar and Legusov (2020) focused their research on the decision-making process 

of international students who choose Ontario colleges in the GTA region. They use a modified 

version of Bohman’s international student college decision model, which evaluates the process 

from when a student begins to consider international studies until they decide on a college, 

adding one additional aspect: program choice (Jafar & Legusov, 2020). They found that multiple 

push-pull factors were evident at each level, including Canada’s friendly immigration policy, 

Canada’s acceptance of multicultural perspectives, ability to work during schooling, and advice 

from family, friends, and recruitment agents. Although noted in their study, recruitment agents 

are paid on a commission basis, viewing profit maximization as their primary goal (Jafar & 

Legusov, 2020). 

2.2 The (Deficit) Perspective 

International and multilingual students bring an array of experiences that help create 

unique communities of learners through their varied backgrounds and experiences. However, 
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as Bista (2019) notes, “...most institutions are barely scratching the surface in terms of 

understanding and responding to the complex realities of their international student 

populations” (p. 2). International students face many additional pressures including financial 

strain, housing concerns and overall academic issues that may lead to decreased mental health. 

When the institution is underprepared to support the diverse needs of this student population 

or oversimplifies how international and multilingual students learn (Eaton & Burns, 2018), the 

blame is often placed on the students, not the institution. Patton Davis and Museus (2019) 

outline four themes to conceptualize deficit thinking “...a blame the victim orientation, a 

grounding in larger complex systems of oppression, a pervasive and often implicit nature, and 

effects that reinforce hegemonic systems” (p. 121). I will use the themes outlined above to 

frame this portion of the literature review. 

2.2.1 A Blame the Victim Orientation 

When it comes to international and multilingual learners, a lack of English-language 

proficiency often contributes to deficit thinking and becomes an avenue for blaming the victim. 

As Mitchell (2012) notes, a standard narrative in educational institutions is that English is all 

that matters. When institutions perpetuate the idea that students’ native languages are 

unimportant in their education, they blame them for their shortcomings and limit their 

educational opportunities (Mitchell, 2012). For example, Perkins et al. (2018) found that the 

English-language ability of students is negatively correlated with their tendency to commit 

plagiarism (whether intentional or unintentional) and suggest that improving a student’s 

English-language ability would be beneficial to understanding policy and procedures. While this 

may be true in some respects, this also furthers the deficit view that English is all that matters. 
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Back et al. (2020) take a different approach to language in their research on emotional 

scaffolding for multilingual learners. They outline how translanguaging pedagogy could 

empower multilingual learners to use their native languages as a resource in the classroom. 

Rather than focusing on English only, this research found that allowing students to use their 

native language alongside English (i.e., translanguaging pedagogy) cultivated respect for all 

languages in both multilingual and monolingual students (Gibson, 2021c). Likewise, McBride 

and Jiménez (2021) implore postsecondary institutions to engage translanguaging pedagogy as 

an “...equitable approach…to redirect deficit orientations of proficiency as strengths [and give] 

the space to more accurately reveal the depths of multilingual literacies” (p. 306).  

2.2.2 A Symptom of Larger Systemic Oppression 

In the classroom, international and multilingual learners combine with their dominant 

cultural counterparts. Unless explicit accommodations are in place (which, even then, only 

scratch the surface of supportive options), the classroom format follows a meritocratic 

ideology; that is, “...success only depends on will and hard work…” (Wiederkehr et al., 2015, p. 

1). Unfortunately, this view is standard in Western societies despite evidence to the contrary 

and serves to advance systemic oppression. 

Concerning English-language proficiency, Rhodes (2021) notes that international and 

multilingual learners may have to progress through several steps to translate, read and 

understand all material, let alone organize their thoughts and present their answers in multiple 

languages (Gibson, 2021c). Although international students may have adequate English-

language proficiency, engaging with new vocabulary, expressions, and even slang terminology 

can cause disorientation for these learners (McGregor et al., 2022). If will and hard work were 
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all it took to be successful, international, and multilingual learners, on this basis alone, would 

soar through postsecondary education. Unfortunately, this is not the case, as fair and equal 

education for all is not apparent when comparing domestic and international students. Sharma 

(2018) states that institutions must resist Eurocentric education (one that depicts White people 

as the main contributors of knowledge in western society) as it limits the cultural assets that 

international and multilingual students bring to the classroom. 

2.2.3 A Pervasive and Implicit Nature 

Deficit thinking is also pervasive and implicit, impacting policy decisions and social and 

educational discourse (Patton Davis & Museus, 2019). Educational policy tends to focus on 

fixing the deficiencies of marginalized students rather than fixing the system itself.  

Deficit narratives about international and multilingual learners become pervasive when 

they are passed on through the literature or the educators themselves. Every day “teacher 

talk,” sharing stories about marginalized students, can reinforce deficit thinking, encourage low 

expectations, and remove responsibility for student inadequacies from the educators (Pollack, 

2012). Lee and Bligh’s (2019) systematic review found that online international students were 

almost exclusively framed in the literature within deficit-based categories. These categories 

surfaced as follows: 1) unspecified others with rapid growth demanding instructional changes 

(44% of papers), 2) others with deficits including lack of English proficiency (33% of papers), 3) 

others as pedagogical resources, providing the “international experience” to domestic 

counterparts (13% of papers) and the final category, 4) active participants in a global learning 

community (10% of papers). They end by suggesting that this final category should be the 
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primary outlook for research, presenting a more anti-deficit approach to studying this student 

demographic. 

Implicit bias is another issue international students face and is apparent in student 

identification bias, or, simply put, whether a student’s name or appearance is culturally diverse. 

Conaway and Bethune (2015) found that implicit bias based on name alone exists in online 

learning environments, and the perceived culture of the student’s name furthers the educator’s 

biased thoughts. Morales-Martinez et al. (2020) also found that online students were prone to 

nationality and gender bias when identifiable by name only. Parekh et al. (2018) strongly 

suggest that implicit bias is at play in teacher’s reports of children’s learning skills in the Toronto 

District School Board. They found that racialized, special needs, and under-privileged students 

were perceived to be “less than” their privileged counterparts. 

2.2.4 A Reinforcement of Hegemonic Systems 

Vickers (2020) notes that in Western countries, “...hegemony is…maintained through 

the structures that underpin scholarly discourse: journals, associations, job opportunities… and 

– not least – the English language itself” (p.165). In this respect, institutions play the role of the 

cultural gatekeeper, ensuring that students (and teachers) learn the status quo (see above from 

Lee & Bligh, 2019). Unfortunately, this can impact international and multilingual students 

beyond their postsecondary years. Hora (2020) outlines how employability can be affected by 

dominant leadership practices such as cultural gatekeeping. When students lack the desirable 

skills and characteristics that workplaces require (usually based on the dominant culture), 

discrimination beyond their educational accomplishments occurs. In this way, hegemonic 

systems are reinforced through deficit thinking about multilingual students (Gibson, 2021c). 
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2.3 Academic Integrity 

Acting with integrity is essential in personal, professional, and academic facets of life. 

Friends and family need to know they can trust one another. A strong relationship requires 

honesty and responsibility for one’s actions. Employers need to know that the people they hire 

will choose integrity when faced with a dilemma (Christensen Hughes & Bertram Gallant, 2016). 

Not only do we learn the characteristics of integrity from within the home, but within each level 

of education we pursue. 

2.3.1 What is Academic Integrity? 

In its simplest form, academic integrity can be defined as "...a commitment, even in the 

face of adversity, to six fundamental values: honesty, trust, fairness, respect, responsibility, and 

courage" (International Center for Academic Integrity, 2021). In actuality, defining academic 

integrity requires input from multiple stakeholders around the globe and across a variety of 

disciplines, as definitions and perceptions can change based on educational and cultural factors 

(Bretag, 2016).  

Multiple terms in the literature outline the act of breaching academic integrity, including 

'academic dishonesty' and 'academic misconduct,' often used interchangeably. Within these 

overarching terms are a variety of breaches that can take several forms but ultimately involve 

anything that provides an unfair academic advantage to a student. The following types of 

academic misconduct are found throughout the academic integrity policies of Ontario's 24 

colleges: 
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- Cheating - Encompasses many aspects of academic misconduct but usually indicates any 

use of unauthorized aid or collaboration when the requirement is independent (George 

Brown College, 2019) 

- Contract cheating - When a student's work is completed by a third party (Northern, 

2021). 

- Copyright infringement - Using work that is protected by copyright as your own 

(Fleming, 2018) 

- Coercion - Bribing someone to gain an academic advantage (Sault College, 2020) 

- Collusion - Giving unauthorized assistance to another student (Sault College, 2020) 

- Fabrication - Altering data or information and stating it as legitimate (Cambrian College, 

2018) 

- Facilitating academic misconduct - Knowingly allowing someone else to use your work 

(Georgian College, 2020) 

- Falsification of credentials - Submitting academic credentials that have been modified in 

some way (Mohawk College, 2008) 

- Impersonation - Impersonation of another during any educational endeavour 

(Centennial College, 2015). In other parts of the world, impersonation is also called 

"ghostwriting" (Siaputra & Santosa, 2016) 

- Inappropriate use of technology - Any improper use of computer technology to gain an 

academic advantage (Mohawk College, 2008) 

- Multiple submission or self-plagiarism - Submitting the same assignment in more than 

one course (Fleming College, 2018) 
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- Plagiarism - Using someone else's work as your own and not providing proper 

referencing (Fanshawe College, 2019) 

- Procurement - Buying or selling academic work for submission as your own (St. 

Lawrence College, 2019) 

- Sabotage - An intentional act to limit another student's ability to complete an 

assignment (Fleming, 2018) 

2.3.2 History of Academic Integrity in Canada 

Very little is known about academic integrity in Canada before 1867 (Eaton & 

Christensen Hughes, 2022). In other parts of the world, academic integrity began to be studied 

in the mid-1900s, but the research in Canada was quite limited until the inception of the 

internet (Eaton & Christensen Hughes, 2022). Once thought to be characterized as “...ethical, 

open, trusted, free…”, the internet quickly morphed into something creators had not expected, 

“...the perfect formula for [a] “dark” side to spread like a virus all over the world” (Kleinrock, 

2019, n.p.). While this access to content ultimately provided an easier route to academic 

dishonesty for students, it also inspired academics worldwide to begin looking into academic 

integrity and conceptualizing it as an educational initiative (Eaton & Christensen Hughes, 2022). 

The Center for Academic Integrity originated in the United States by Donald McCabe (a long-

time academic integrity researcher) and his colleagues as a way to address academic integrity 

as a large-scale issue and has since grown into an internationally recognized organization (Eaton 

& Christensen Hughes, 2022).  

Christensen Hughes and McCabe’s (2006) trailblazing study into academic misconduct in 

Canadian higher education became a catalyst for further research. Additionally, several high-



28 

profile integrity breaches in the media may have contributed to a greater awareness of this 

ongoing issue. In 2010, an investigation of cheating at the University of Windsor included over 

1100 students when exam questions were found to be compromised (The Canadian Press, 

2010). In 2016, the director of the Toronto District School Board, Chris Spence, was found guilty 

of professional misconduct by the Ontario College of Teachers after accusations of plagiarism in 

both an opinion piece he wrote for the Toronto Star and in his Ph.D. dissertation came to light 

(Janus, 2016). In 2018, the University of Regina reported that a significant number of 

engineering students were suspected of cheating on a law and ethics exam (Leo, 2018). This 

media attention goes beyond academics, with pop culture icons like Ed Sheeran, Katy Perry and 

Taylor Swift facing legal battles over alleged plagiarized lyrics (Thorpe, 2022). Political figures 

have also been scrutinized over plagiarism allegations, like Melania Trump, whose Republican 

National Convention speech included an uncanny resemblance to Michelle Obama’s eight years 

earlier (The Associated Press, 2016).  

Christensen Hughes and McCabe’s (2006) study and increased media attention have 

likely contributed to Canada’s growing research focus on academic integrity. As a result, 

educators and institutions are taking notice and collaborating on issues around academic 

integrity, as evidenced by recent large-scale studies in Western Canada (Stoesz & Eaton, 2020) 

and Ontario (Stoesz et al., 2019). However, one area that continues to be overlooked in the 

research into academic integrity is the experience of international students. As Eaton and Edino 

(2018) note in their “call to action” to strengthen Canadian research on academic integrity, only 

two studies had been conducted on this demographic of learners as of 2018. Today, only a few 

more have taken notice of the internationalization of our classrooms and the need to view 
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academic integrity through a lens of equity, diversity, and inclusion (Eaton, 2022; McNeill, 2022; 

Sanni-Anibire et al., 2021). 

2.3.3 Perceptions of Academic Integrity 

 Breteg (2016) noted that defining what constitutes academic misconduct requires a 

worldwide contribution as educational and cultural considerations may change how academic 

integrity is perceived. These differences in perception are delineated in the literature between 

faculty and students, and across cultures.  

Faculty-Student Perceptions 

 Christensen Hughes and McCabe (2006) found a substantial difference between student 

and faculty perceptions of what constitutes academic dishonesty, especially around 

collaboration, falsification, and fabrication. Jurdi et al.’s (2012) study of undergraduate students 

at the University of Regina found that behaviours typically associated with academic dishonesty 

were not viewed as dishonest by most students interviewed, particularly regarding plagiarism. 

Only one-third of students interviewed felt that using a direct quote without proper referencing 

was dishonest. Miron et al.’s (2021a) research on the administration of academic integrity 

tutorials in Canadian higher education states that assumptions are often made about student 

preparedness for higher education, including expectations around academic integrity. However, 

these assumptions are misplaced and can lead to misaligned views of student knowledge and 

understanding. Finally, two recent studies in Ontario and Western Canada (Stoesz et al., 2019; 

Stoesz & Eaton, 2020) found that several policies overlooked terminology or had conflicting 

definitions of what constituted academically dishonest behaviours, possibly leading to 

confusion for students and faculty.  
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Cultural Perceptions 

As our campuses grow in their diversity, mainly from an influx of international students, 

perceptions of academic integrity may vary. From a western perspective, academic integrity 

requires students to consider the fundamental values of honesty, trust, fairness, respect, 

responsibility, and courage throughout their academic endeavours (International Center for 

Academic Integrity, 2021). Although these values are meant to be universal, there is sometimes 

a disconnect between western ideology and cultural perceptions worldwide.  

As McCabe et al. (2008) note, this is sometimes observable in the differences between 

collectivist and individualistic societies. Students from collectivist cultures (e.g., China) value 

interdependence, cooperation, sharing, and working for the group’s greater good. On the other 

hand, individualist societies (e.g., Canada) value independence and define themselves based on 

who they are as a person rather than who they are within the larger group context. For a 

student from China attending college in Ontario, their education and culture may predispose 

them towards a cooperative mindset, which could justify their use of another’s work (Jian et al., 

2019). For the faculty member in Ontario, this would contrast with their view of academic 

integrity and constitute plagiarism (Gibson, 2021c). This difference in perception may 

contribute to a “knee jerk” reaction or an unfair stereotype about international students.  

In Shafaei et al.’s (2016) study, findings revealed that international students’ 

acculturation attitude played a significant role in their propensity toward ethical academic 

behaviour. Students who were more adjustment-centric, meaning they embraced the host 

country’s academic norms and values, were more likely to adapt to the host country’s ethical 

norms in an academic context; whereas attachment-centric students, those who rely on their 
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native approaches to ethics in academics, were less likely to adjust to the academic standards 

of the host country. 

Other studies in the literature point to socio-cultural and religious factors in the 

contextualization of academic integrity. Akbar and Picard (2020) outline how Muslim students 

perceived academic integrity in higher education. Anti-west sentiment, culture, and the religion 

of Islam at times conflict with western norms, making it difficult for students studying 

internationally to adjust their established beliefs. According to Aljurf et al. (2020), peer 

obligations, patriarchal pressure, shame avoidance and a Fahlawi mindset all play a role in the 

propensity toward academically dishonest behaviours in Arab students. The word Fahlawi is 

“...derived from Farsi [and] connotes a clever or quick-witted individual” (Aljurf et al., 2020, 

p.1470). In Arab culture, this can be seen as an honourable trait as it requires intelligence and 

clear perception. However, a Fahlawi mindset views shortcuts (even academic integrity 

breaches) as a necessity for students who are faced with overcoming language barriers, as 

additional efforts must be invested to read and understand course materials. 

Educational practices that vary across cultures can also lead to misunderstanding 

around academic integrity. As Cutri et al. (2021) note, “...transfer between one educational 

system to another combined with a lack of familiarity with the local academic integrity 

practices…” (p. 9) can result in misunderstandings and unintentional academic integrity 

infractions. Sanni-Anibire et al. (2021) also point out that contrasting expectations around 

academic integrity across institutions and countries creates uncertainty about appropriate 

versus inappropriate work. Of the participants in their study (international students studying at 

Canadian postsecondary institutions), nearly one-third reported feeling negative emotions 
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when presented with the academic integrity policy from their institutions, primarily due to their 

level of knowledge of academic integrity. They also found that over 20% of participants 

recognized differences between their home and host country’s academic integrity expectations. 

Language also plays an important role here, as academic expectations explained to 

students in a language other than their own may not be comprehended clearly. Even if a 

student has a firm grasp of the English language, understanding the nuances of language 

(McGregor et al.,2022) used in policy is another story. Bretag et al. (2014) state that “English as 

an Additional Language” students may require a formal introduction (training) to western 

notions of academic integrity (including citation and referencing).  

Having considered the various discourses related to academic integrity and the presence 

of international students on Ontario college campuses, I will now outline my own research 

which explores the extent to which these students are being supported to understand and 

comply with academic integrity policy. 
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Chapter 3 Research Methodology 

This research uses a mixed-methods approach, applying similar methods for studying 

academic integrity policy in Canada (Miron et al., 2021b; Stoesz et al., 2019; Stoesz & Eaton, 

2020) and abroad (Bretag et al., 2011). While qualitative research can capture the context of 

educational phenomena, quantitative analysis can provide the measured data to evaluate such 

contexts (Ponce & Pagan-Maldonado, 2015). Thus, combining quantitative and qualitative data 

gives contextual and deliberate information, making the mixed-methods approach an 

appropriate choice for this research.  

In the early stages, the primary method of research was solely qualitative. As Ford and 

Groger (2021) note, qualitative research is “…rooted in meaning making and shines in its ability 

to capture the richness and depth of the research context” (para. 4). These researchers also 

express how qualitative research can help us understand the inner workings of a given policy 

and how it may (or may not) work for a specific group of stakeholders. Concerning the present 

research, the qualitative approach seemingly allowed for a full review of Ontario’s 24 colleges 

and their respective academic integrity policies and available support to consider how equitable 

and accessible the policies are for international students. 

3.1 Multiple-Case Study  

Qualitative case studies can produce detailed descriptions of a single event or 

phenomenon (Bowen, 2009). It stands to reason then that the multiple-case study method 

provides a more comprehensive look, as it allows researchers to investigate various cases that 

are similar in nature. The multiple-case study method allowed the current data to be analyzed, 

compared, and contrasted (Baxter & Jack, 2008) within and across the Ontario college 
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landscape. Since an overall assessment was required to understand how equitable each 

institution’s academic integrity policy and level of support was, the multiple-case study 

approach provided a vigorous evaluation, using an author-developed schema to codify and 

organize the data collected from the websites of Ontario’s 24 colleges. 

There are many strengths associated with the case study method, which is likely why it 

is often applied in educational research (Civitillo et al., 2019; Ghazi-Saidi et al., 2020; Shields & 

Hesbol, 2020; Stubbs & Myers, 2015; Vu & Feinstein, 2017). Case studies offer an in-depth look 

at a situation or phenomenon. With multiple-case studies, the researcher can view a variety of 

cases all relating to the same subject matter, which allows for a comprehensive review and 

provides detailed data on the topic. Case studies also enable the opportunity to innovate and 

create change (Queriós et al., 2017). Since the current research focuses on cultural 

considerations, the findings may indicate the need for a shift in policy and training to reflect a 

more anti-deficit, equitable and inclusive approach. 

3.2 Document and Content Analysis 

Document and content analysis was necessary to understand each case and aid in data 

collection. Bowen (2009) states that document analysis involves skimming, reading, and 

interpreting the documents in question, while content analysis involves arranging data into 

groups connected to the key research questions. Since a comprehensive assessment of relevant 

electronic documentation was necessary for this research (i.e., policy documents or related 

digital information), document and content analysis allowed for an in-depth examination. Policy 

information and available support were located, read, and interpreted, and, as an additional 
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step, categorized based on Bretag et al.’s (2011) elements of exemplary academic integrity 

policy (see: Chapter 3.6).  

While there is overlap between document and content analysis, each collection method 

allowed the data to be further inspected, organized, and interpreted to limit the possibility that 

aspects were overlooked. Although this process can be labour intensive and time-consuming, a 

rigorous assessment aided in understanding whether the current academic integrity policy and 

support provisions were equitable and accessible for all students. Similar data collection 

methods have been used in previous research on academic integrity in Canada (Miron et al., 

2021b; Stoesz & Eaton, 2020; Stoesz et al., 2019). 

3.3 Towards a Mixed Methods Approach 

 As research progresses, occasionally, emergent findings can disrupt the course of the 

research approach. This disruption can occur for several reasons, including identifying new 

perspectives not considered in the initial research design (Ponce & Pagan-Maldonado, 2015). 

When this happens, researchers can either continue the study following the intended trajectory 

and identify their approach as a limitation or adjust the design to respond to developing 

findings (Ponce & Pagan-Maldonado, 2015). Concerning the current research, the latter was 

adopted.  

3.4 Descriptive Statistics 

Calculating the proportion of international students in each region required a 

quantitative lens and, as such, moved this research design from strictly qualitative to mixed 

methods. This type of adaptation demonstrates how an emergent design can develop in 
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qualitative research, as the questions and goals of the research evolve in response to the new 

insight gained throughout data collection (Morgan, 2012).  

Rather than limiting the study to qualitative data only, quantitative data were collected 

and analyzed using descriptive statistics. Descriptive statistics can provide the reader with 

precise information and help the researcher highlight possible relationships within the data 

collected (Schreiber, 2012). Discovering correlational trends is integral in educational research, 

and descriptive statistics aid in achieving this goal. Researchers using descriptive analysis can 

“...understand a phenomenon of interest and use that knowledge to…generate hypotheses and 

intervention strategies, interpret the findings…diagnose problems for practitioners and 

policymakers to address, and identify new issues to study” (Loeb et al., 2017, p. 1). This step 

was critical for the current research.  

When exploring each college in Ontario and the level of enrolment for both domestic 

and international students, the numbers became onerous to interpret. When a situation like 

this occurs, the researcher’s job is to “...reduce the data to a format that is useful for the 

audience” (Loeb et al., 2017, p. 6). Using measures of central tendency (i.e., the average 

number of international students at the regional and provincial level) and measures of 

dispersion (i.e., the proportion of international students in each region) provides transparent 

and measurable data. As well, these calculations allowed for a more comprehensive 

comparison between institutions. Spearman’s rank correlation was also calculated to determine 

the relationship between the proportion of international students and the rating they received 

based on the academic integrity policy and support provisions for international and multilingual 

learners. From this data, meaningful inferences and correlations were drawn concerning the 
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specific regions in Ontario, their international enrolment level, and the academic integrity 

policy and support they employ. 

With the addition of quantitative data, this research evolved from a qualitative to a 

mixed-methods approach, using both quantitative and qualitative data to garner meaning from 

the data.  

3.5 Policy Retrieval 

To assess each academic integrity policy equitably (i.e., considering how all stakeholders 

could locate such information), I used Google as the primary mode to locate both the colleges 

and their respective academic integrity policies.  

First, I needed to determine the number of colleges in Ontario, which I could discern 

through the Ontario College Application Service (OCAS) website (2022c). I determined that 

three colleges listed were specialized campuses, each following its own focused program. Each 

of these specialized programs runs in collaboration with another organization or postsecondary 

institution. For example, the Michener Institute (n.d.) is part of the Ontario Healthcare System, 

focusing only on applied health sciences. Likewise, Niagara Parks School of Horticulture offers 

“...experiential education where all…students are registered apprentices and employees of 

Niagara Parks” (OCAS, 2022d). Finally, Ridgetown Campus is an offshoot of the University of 

Guelph’s agricultural program (University of Guelph, 2022). As these institutions are divisions of 

other organizations and may follow their directives, I removed them from the discussion. With 

the omission of these three specialized campuses, there were 24 publicly funded colleges left. 

To locate each institution’s academic integrity policy and available support provisions, I 

used Google’s search engine in three distinct ways: 
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1. I searched the college website name (e.g., Algonquin College). I looked through each 

drop-down menu to find anything related to academic integrity. I also completed an 

overview of the entire homepage to see if there were any mentions of academic 

integrity throughout. 

2. I searched Google for the college name and academic integrity (e.g., Algonquin College + 

academic integrity). I limited this search by looking only at the first page in Google, as 

searches past this point are generally unlikely (Shelton, 2017). In almost all cases, the 

academic integrity policies were obtainable within the first three links on Google. 

Occasionally, I had to look beyond the first three links but never beyond the first page. 

3. I searched the college name and international (e.g., Algonquin College + international). 

This search led me to each college’s international page. I explored drop-down menus 

and made a general overview of the international home page, comparable to the search 

I conducted on each college’s home page. 

4. In addition to the Google search, I also did a keyword search using the “CTRL + F” 

function on my computer within each institution’s academic integrity policy. Keywords 

searched were educational, educative, training, support, module, and appeal. Keywords 

helped to locate specific elements within my target research focus.  

I repeated this process for each of Ontario’s 24 colleges. 

3.6 Content Analysis and Coding  

Since this research involved a multiple case study method and content analysis, there 

was an abundance of qualitative data to be organized. Therefore, coding the academic integrity 

policy and support offered was necessary to understand and draw meaning from the raw data. 
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As Linneberg and Korsgaard (2019) outline, coding “…represents the gritty craftsmanship that 

enables artful and creative interpretation and analysis of the data, which enables researchers…” 

to acquire meaning, make the data more accessible, organized and transparent (p. 261). To 

frame my research, I utilized Bretag et al.’s (2011) exploration of exemplary academic integrity 

policy. Their findings suggest that exemplary academic integrity policies include five distinct 

elements: access, approach, responsibility, detail, and support. I organized my findings into 

categories based on these elements, with an additional element offered by the current 

research - international and multilingual considerations. The findings section will provide more 

context about the specifics of each of these elements (see Chapter 4.2). 

Once each policy was identified and retrieved, I analyzed it for each element discussed 

above. Contextual notes were recorded into a spreadsheet based on the indicators outlined 

within each element (Figure 10).  

Figure 10 

Excerpt from data collection notes 

 

Note: This photo demonstrates how aspects of the policy were recorded and notes were taken. 
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Additionally, it outlines how the elements were colour-coded according to exemplary (green), 

adequate (yellow) and needs improvement (red). Finally, the overall colour-coding for the 

institution is outlined, following the same format mentioned above. 

After compiling the raw data into point form notes, I returned to each policy and 

highlighted key areas corresponding to each element. I used various colours to characterize 

each element (e.g., pink denotes aspects related to approach; blue represents aspects related 

to detail). To ensure greater accuracy, I added this step to scrutinize my analysis further. Figure 

11 demonstrates this process by showing the colour-coding method used to outline each 

element within the academic integrity policy. Pink is approach; green is support systems; yellow 

is stakeholder responsibilities; blue is detail. Purple denotes any international or multilingual 

consideration. 

Figure 11 

Colour coding of elements within academic integrity policies

 

(Northern College, 2021, p.1; St. Lawrence College, 2019, p. 72). 
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To outline the patterns observed across institutions, I devised an overall colour coding 

system to denote policy and practices that were either exemplary (green), adequate (yellow) or 

needs improvement (red). Each area outlined in Bretag et al.’s (2011) elements of academic 

integrity policy was researched and coded based on how many of the requirements were met 

(or missed) for each section (access, approach, responsibility, detail, support, and international 

and multilingual student considerations). After analyzing the data multiple times, I gave each 

section a green, yellow, or red ranking.  

Special consideration was given to how easily the policy was accessed. As Bretag et al. 

(2011) note, access “…is given priority in [the] list, because no matter how comprehensive or 

well developed a policy, if it is not accessible…it would be unlikely to be implemented 

effectively” (p. 6). In the current research, if the policy was not directly accessible on either the 

college or international homepage, this resulted in a downgrading of the institution on the 

colour scale immediately.  
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Chapter 4 Findings 

4.1 Overall Rankings 

Using the coding parameters outlined above, colleges were placed into exemplary, 

adequate, and needs improvement categories based on their academic integrity policy and 

support provisions. Table 1 presents the rankings of Ontario colleges for each element in Bretag 

et al.’s (2011) research.  

Table 1 

Ontario College Rankings on Elements of Academic Integrity Policy and Support Provisions 

College Access Approach Responsibility Detail Supports 
International 
Multilingual 

Considerations 

Green - Exemplary; Yellow - Adequate; Red - Needs Improvement 

Algonquin       

Boreal*       

Cambrian       

Canadore       

Centennial       

Conestoga       

Confederation       

Durham       

Fanshawe       

Fleming       

George Brown       

Georgian       

Humber       

La Cité*       
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Lambton       

Loyalist       

Mohawk       

Niagara       

Northern       

Sault       

Seneca       

Sheridan       

St. Clair       

St. Lawrence       

 

Based on the ratings above, each institution was assigned an overall ranking on their 

academic integrity policy and support provisions (see Table 2). To score an overall exemplary 

ranking, institutions had to have at least four elements (67%) that landed in the green category. 

Institutions that ranked as adequate had less than three green rankings (>50%) but no more 

than four red rankings. To rank as a needs improvement, institutions required more than four 

rankings (67%) in the red zone. 

Table 2 

Overall performance of Ontario Colleges on Academic Integrity and Support Provisions 

Colour Code Colour Rating College 

Green Exemplary Conestoga 
Northern 
St. Clair 

Yellow Adequate Algonquin 
Cambrian 
Confederation 
Durham 
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Fanshawe 
Fleming 
George Brown 
Georgian 
Humber 
Lambton 
Loyalist 
Mohawk 
Niagara 
Sault 
Seneca 
Sheridan 
St. Lawrence 

Red Needs Improvement Boreal* 
Canadore 
Centennial 
La Cité* 

 

Note: This table demonstrates the overall ranking for each of Ontario’s 24 colleges based on 

Bretag et al.’s (2011) elements of exemplary academic integrity policy and the addition of 

considerations for international students. * Policy could not be located 

4.2 Individual Elements of Academic Integrity Policy  

As Bretag et al.’s (2011) work has framed my research, I will elaborate on each element 

of exemplary academic integrity policy in this section, with the additional element offered in 

the current research - considerations for international and multilingual students. 

4.2.1 Access 

         As noted above, Bretag et al. (2011) prioritize access, as academic integrity policy is 

unlikely to be implemented effectively if it is not easily accessible. Additionally, Stoesz et al. 

(2019) state that equitable and straightforward access to policy is necessary for all 

stakeholders, not just those directly involved in the institution. Therefore, parents, alumni and 
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prospective students are among those that should have access to academic integrity policy, 

especially when these institutions are bankrolled primarily through taxpayer dollars. That said, 

practically anyone should be able to locate the academic integrity policy. Therefore, I defined 

ease of access as how readily available the academic integrity policy was on the college 

homepage. 

This finding was one of the most staggering throughout my research, as I assumed 

access would be the simplest element to incorporate. After all, we live in a digital world with 

access to almost anything at our fingertips. In the case of academic integrity information, 

however, 22 out of 24 colleges in Ontario did not make their policy directly accessible on their 

college homepage. Conestoga (2019) and St. Clair (2021) colleges had indirect links on their 

homepages, meaning students would have to open a separate drop-down menu to find 

academic integrity information. Since these colleges provided indirect access on their 

respective homepages, I did rank them as exemplary for the element of access. However, in all 

24 cases, not one college had a direct link (meaning an obvious, one-click pathway) on their 

college homepage. 

 In the case of two colleges (Boreal and La Cité), I could not locate the policy using the 

search parameters I employed. There was supplemental information on academic integrity 

within the additional Google searches for Boreal and La Cité; however, it was written in French. 

My limited knowledge of the French language impeded my understanding. Nonetheless, there 

were no policy documents or stand-alone websites for the two colleges above. Therefore, I did 

not include these institutions in the results below as I could not access them. 
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 Of additional note, Fleming College (2018) was extremely complicated to locate. In 

almost all other cases, I could find the policy within the Google search (college name + 

academic integrity) when it was not accessible on the institution’s home page. In the first two 

rounds of research, I could not locate Fleming’s policy which, for a time, removed them from 

the discussion. Finally, on the third attempt, searching through the policy and procedure page 

and clicking on multiple links (none with an obvious connection to academic integrity), I was 

able to locate the policy and procedure documents following this path in Google: Fleming 

college academic integrity → policies and procedures → hyperlink within policy and procedure 

tagline → policy and procedure page → code of conduct (not here) → college policies (not here) 

→ student services (not here) → academic affairs → academic integrity policy.  

4.2.2 Approach 

Bretag et al. (2011) state that the approach to academic integrity must be an educative 

one, where there is a clear statement of institutional commitment to academic integrity 

throughout the policy. The current research focused primarily on how the policy incorporated 

educative (versus punitive) language and how institutions demonstrated a commitment to 

academic integrity in the policy and the availability of support. Table 3 below presents the 

Ontario colleges’ rankings within the exemplary, adequate and needs improvement (green, 

yellow, red) schema for their approach to academic integrity and support provisions.  

Ten colleges met the exemplary level requirements for approach (Conestoga, 

Confederation, Fleming, Loyalist, Mohawk, Northern, Seneca, Sheridan, St. Clair and St. 

Lawrence). Statements made within these policies (or supplemental information) were 

supportive and focused on educational rather than punitive measures. In addition, several 
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institutions chose to use positive language in their policy title, such as Academic Honesty Policy 

(rather than many who used Academic Dishonesty or Academic Misconduct Policy), framing 

academic integrity as the standard rather than focussing on how breaches are dealt with. 

Moreover, a few of these institutions used stand-alone web pages to further contextualize 

academic integrity and their respective policies. 

A prime example of an educational approach is that of St. Clair College (2022). This 

institution has created a robust academic integrity website (in addition to their policy 

documentation) with a catchphrase that says it all, “Learn it to Earn it”. This site breaks down 

St. Clair’s approach to academic integrity by outlining its policy, procedure, and available 

training. In addition, St. Clair requires new students to complete a mandatory academic 

integrity module before their classes commence (St. Clair College, 2022, para.1). Again, this 

demonstrates an educative approach as support and training are offered - and required - 

before academic integrity infractions occur. 

In some cases, however, there were still questions concerning how students were 

encouraged to learn about the academic integrity policy before they began their programs, 

confirming the educational approach these institutions claim to take. For example, Loyalist 

College (n.d.) offers students an incentive, namely, that upon completing a mandatory 

academic integrity module, they could win a prepaid credit card valued at $50. While this gives 

the impression that academic integrity is embedded in the institutional culture, there is no 

requirement on the part of the student to provide proof of having completed the training 

unless explicitly requested by the professor. This apparent lack of monitoring appears 

counterproductive, as student participation in something described as mandatory would likely 
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only be reviewed during an academic misconduct discussion (invoking a more punitive 

approach). Institutional commitments like this should be celebrated, not pushed to the depths 

of personal document folders. Sheridan (2016) states that students must acknowledge they 

have read all academic policies and procedures (not specific to the academic integrity policy) 

and agree to adhere to each, as a condition of admission. However, it does not explain how this 

is documented. 

Seven colleges fell into the adequate category as they met some of the requirements of 

the approach element but missed the mark on others (Algonquin, Durham, Fanshawe, George 

Brown, Georgian, Lambton, and Niagara). Some institutions provided an educative approach, 

but only after an academic integrity infraction or had more punitive aspects throughout the 

policy. Several of these institutions placed the onus on faculty alone to educate students on 

academic integrity, which helps but does not establish an institutional commitment.   

Five colleges did not establish an educative approach to academic integrity (Cambrian, 

Canadore, Centennial, Humber, Sault). Falling into the red zone meant several things, including 

minimal discussion of institutional commitment to academic integrity, restricted access to 

education around academic integrity, or a more punitive approach rather than educational.  

Educative policies typically open with something positive about academic integrity and 

how critical it is for us as a society; however, colleges landing in the red zone employed more 

punitive language. For example, one institution’s policy is titled “Academic Misconduct” and 

their opening statement to define the policy mainly focuses on the negative aspect of integrity 

violations. They use words like undermines, penalize, damages, and restricts. This language 
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could paint an intimidating picture for a student unsure about the meaning of academic 

integrity. 

Table 3 

Ontario Colleges Ranking on Approach to Academic Integrity and Support Provisions 

Ranking College Name 

Exemplary Conestoga, Confederation, Fleming, Loyalist, Mohawk, Northern, Seneca, 
Sheridan, St. Clair, St. Lawrence 

Adequate Algonquin, Durham, Fanshawe, George Brown, Georgian, Lambton, Niagara 

Needs 
Improvement 

Cambrian, Canadore, Centennial, Humber, Sault 

 

4.2.3 Responsibility 

        Bretag et al. (2011) state that academic integrity policies should outline each 

stakeholder’s responsibilities. In the current research, I looked for responsibilities for students, 

faculty, management (at various levels), and appropriate support staff to be included and 

outlined in a defined section of the policy. Table 4 below presents the Ontario colleges’ 

rankings within the exemplary, adequate and needs improvement (green, yellow, red) schema 

for the responsibility around academic integrity and support provisions.  

 Ten colleges met the requirements outlined above and, in some cases, exceeded 

expectations (Algonquin, Cambrian, Conestoga, Confederation, Durham, Fleming, Georgian, 

Northern, Seneca, and Sheridan). Several of these institutions made it clear, in easy-to-read 

language, the responsibilities of each stakeholder and sometimes included additional personnel 

that may need to be involved. It was also evident in the responsibilities sections that it was not 

just about sanctioning powers; instead, each stakeholder’s commitment to acting with integrity.  
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 For example, Cambrian College’s (2018) academic integrity policy includes a section 

titled “responsibilities and accountability.” This section outlines each member’s duty to uphold 

academic integrity in clear and straightforward terms, emphasizing the protection and support 

of the principles of academic integrity at each level. Interestingly, Cambrian did not 

demonstrate an educative approach overall (as noted above), but the responsibilities section 

clearly states that each stakeholder must ensure “...the maintenance of an environment where 

academic integrity can flourish” (p. 4). This may prove difficult for community members if there 

is no clear commitment from the institution embedded in their policy. Inconsistencies such as 

this appeared throughout the data collection. At times, the stance taken in one area by an 

institution was not echoed in another, as outlined in the example above. 

 Eleven colleges landed within the adequate zone (Canadore, Fanshawe, George Brown, 

Humber, Lambton, Loyalist, Mohawk, Niagara, Sault, St. Clair and St. Lawrence). These 

institutions dropped in the ranking by mentioning a limited number of stakeholders or not 

having a separate area within the policy to clearly outline each stakeholder’s responsibility. 

Additionally, responsibilities may have been outlined concerning the process of academic 

integrity misconduct at an individual level only. Interestingly, several of these institutions put 

the onus on the student alone to act with integrity. 

 For example, George Brown College (2019) only outlines the student’s responsibility for 

academic integrity, stating they must demonstrate honest and ethical behaviour, seek 

clarification, and complete assignments following the definition of academic integrity as 

outlined in their policy. These conditions are clearly written but place the obligation on the 

student to ascertain how to act with integrity and do not outline the responsibilities of the rest 
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of the college community as transparently. Likewise, although St. Lawrence College (2019) 

employs a robust academic integrity policy, it lacks a well-defined roles and responsibilities 

section. As a result, students may feel they bear the burden of interpreting their responsibilities 

for acting with integrity and may feel unsupported by other college community members.  

One college (Centennial) did not outline the roles and responsibilities of individual 

stakeholders except to state that their policy recognizes the general obligation of faculty and 

students to uphold academic integrity standards (Centennial, 2015).  

Table 4 

Ontario Colleges Ranking for Responsibility Within Academic Integrity and Support Provisions 

Ranking College Name 

Exemplary Algonquin, Cambrian, Conestoga, Confederation, Durham, Fleming, 
Georgian, Northern, Seneca, Sheridan 

Adequate Canadore, Fanshawe, George Brown, Humber, Lambton, Loyalist, 
Mohawk, Niagara, Sault, St. Clair, St. Lawrence 

Needs Improvement Centennial 

 

4.2.4 Detail 

Bretag et al. (2011) state that an exemplary academic integrity policy must be detailed 

but not overwhelming and include information on various academic integrity breaches and how 

they are identified. They request that the process of academic integrity misconduct is explained 

in simple terms and that students are aware of the appeal process. They also encourage flow 

charts to demonstrate how the policy is enacted. Table 5 below presents the Ontario colleges’ 

rankings within the exemplary, adequate and needs improvement (green, yellow, red) schema 

for the detail within academic integrity and support provisions. 
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 Five colleges met all the requirements of detail as outlined above (Conestoga, Fleming, 

Mohawk, Northern, St. Clair). These institutions established clear definitions of numerous 

infractions and gave specific information about the process of academic misconduct and how 

stakeholders should deliver sanctions.  

 Conestoga College (2019) has created a user-friendly, web-based version of its academic 

integrity policy that organizes the information in an accessible way. There are tabs to denote 

each section covered in their policy (e.g., types of academic incidents, the procedure for 

academic incidents, penalties, student support), and each section expands to provide further 

context. They also offer support options within this space, including an “Academic Integrity 

Action Plan” that gives students a step-by-step guide to understanding and maintaining 

academic integrity.  

Northern College (2021) outlines its misconduct procedure in a readable way, using a 

chart formation and bullet points. They also state that their view on academic integrity follows 

“…a holistic, integrated model, grounded in a teaching and learning approach…sanctions are 

also grounded in these principles and imposed according to the nature and extent of the 

academic integrity offence” (p. 8). One caveat, however, is that Northern does not allow 

appeals on sanctions for anything less than expulsion – while this is outlined and therefore 

provides the detail this element requires - it seems like a punitive aspect in the middle of an 

exemplary approach. This could suggest that the level of detail and support offered by this 

institution allows for a harder line when it comes to appeals. 

 Fifteen colleges met some aspects of the detail element but not others (Algonquin, 

Cambrian, Confederation, Durham, Fanshawe, George Brown, Georgian, Humber, Lambton, 
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Loyalist, Niagara, Sault, Seneca, Sheridan, St. Lawrence). These institutions fell into the 

adequate ranking for detail for various reasons, including a limited number of definitions 

regarding academic integrity infractions or missing levels of severity around sanctions. At times, 

institutions broke their policies into two or three or more documents, making it confusing to 

flesh out the details. Additionally, the reporting and appeals process may have been absent, or 

the policy included no visual representations of the academic integrity procedure. 

 For example, Lambton College (2021) has combined its academic misconduct procedure 

into its “Student Rights and Responsibilities and Discipline” policy. It was difficult to 

differentiate general student misconduct and academic misconduct at times, so it is plausible 

that this would be difficult to navigate for a student. Likewise, Durham College (2021) offers 

precise details about how academic integrity misconduct is handled, yet definitions are 

provided in a 74-page manual rather than succinctly within the policy. 

Two colleges provided academic integrity policies that were not detailed (Canadore, 

Centennial). Each case had one detailed aspect, but the overall policy was lacking. Centennial 

College (2015) had an excellent definition section but did not outline the process, instead 

skipping straight to penalties. Canadore (2015) provided a list of academic integrity breaches 

and who could impose sanctions, but no definitions. 

Table 5 

Ontario Colleges Ranking for Detail Within Academic Integrity and Support Provisions 

Ranking College Name 

Exemplary Conestoga, Fleming, Mohawk, Northern, St. Clair 

Adequate Algonquin, Cambrian, Confederation, Durham, Fanshawe, George 
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Brown, Georgian, Humber, Lambton, Loyalist, Niagara, Sault, Seneca, 
Sheridan, St. Lawrence 

Needs Improvement Canadore, Centennial 

 

4.2.5 Support 

Bretag et al. (2011) assert that proactive systems must be in place (e.g., modules, 

training, professional development) to facilitate faculty and student awareness and 

understanding of the academic integrity policy. They state that in the absence of “...long-term, 

sustainable, and practical support resources, a policy will not be enacted, no matter how well it 

is articulated” (p. 7). Table 6 below presents the Ontario colleges’ rankings within the 

exemplary, adequate and needs improvement (green, yellow, red) schema for the support 

offered for academic integrity understanding.  

 Eight colleges offered support provisions within their policy or, as an alternative, 

provided stand-alone resources to facilitate understanding and awareness (Conestoga, Durham, 

Mohawk, Niagara, Northern, Seneca, Sheridan, St. Clair).  

Although Niagara College (2019) does not offer specific support provisions within their 

policy, they have created a comprehensive, stand-alone resource for students that explains 

several policy aspects (e.g., Avoiding Plagiarism Module, Citations and Plagiarism Guide) and 

provides links to essential documents and available training. Additionally, Niagara College has 

prepared a “LauNCh Guide” that offers students a myriad of resources around several aspects 

of student life, including research and citation. For these reasons, Niagara College was placed in 

the exemplary category, even though no access to support was provided within their policy, 
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something that Bretag et al. (2011) feel is important. For me, their additional provisions offset 

their lack of explanation within the policy.  

 Seneca College (2020) utilizes digital badges and mobile applications to encourage 

students to complete training on academic integrity topics. Once completed, students receive 

digital copies of their badges that can be added to their educational and professional portfolios. 

Leveraging digital tools in an increasingly digital world provides students with support at their 

fingertips. The addition of a digital badge as a motivational tool is also a great way to encourage 

participation in academic integrity learning and understanding (Dowling-Hetherington & 

Glowatz, 2017).   

 Eleven colleges offered support provisions that could be improved which landed them in 

the adequate category (Algonquin, Confederation, Fanshawe, Fleming, George Brown, 

Georgian, Humber, Lambton, Loyalist, Sault, St. Lawrence). Issues in this section included 

support provisions that only occurred after an infraction (i.e., not proactive), training that was 

provided but not required for the student or faculty, limited clarity around when support was 

offered, or support that was not outlined in the policy but was located in the Google search. 

 Confederation College (2020) outlines restorative practices within the academic 

integrity policy, taking an educative approach; however, restorative signifies education after 

the fact. The college states that they will take steps to aid students to “...understand why the 

behaviour is inappropriate, how it impacts other people and the importance of taking 

responsibility for the consequences of their actions,” (p.3) which may include providing a 

college or community service, writing an apology letter, or participating in a module. While 

there is merit in the learning aspect here, restorative practices work to restore and repair, 
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aiding students in their understanding after the fact, which does not serve students who are 

not aware in the first place. Provisions need to be in place before students get to this point.  

 Likewise, Fleming College (2018) clearly states that supportive options are available to 

students and makes several educational modules available. However, these are mandatory for 

students only after an academic integrity infraction. Furthermore, finding these supports (and 

other applicable resources) is as difficult as finding the policy documents (and did not come up 

with in my Google search parameters, but by happenstance when searching for the policy 

information). The path to locate the academic integrity department website (which houses all 

additional resources) is as follows: Fleming college academic integrity → student rights and 

responsibilities → go to the student rights and responsibilities website → student rights and 

responsibilities resources → academic integrity/plagiarism → academic integrity department 

website. 

 Three colleges did not meet the requirements of Bretag et al.’s (2011) element of 

support (Cambrian, Canadore, Centennial). None of these institutions provided links to support 

within their policy, nor did their support provisions appear in any additional Google searches.  

Table 6 

Ontario Colleges Ranking for Support for Academic Integrity Understanding 

Ranking College Name 

Exemplary Conestoga, Durham, Mohawk, Niagara, Northern, Seneca, Sheridan, 
St. Clair 

Adequate Algonquin, Confederation, Fanshawe, Fleming, George Brown, 
Georgian, Humber, Lambton, Loyalist, Sault, St. Lawrence 

Needs Improvement Cambrian, Canadore, Centennial 
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4.3 International and Multilingual Considerations 

With the growing globalization on our campuses and in our online learning spaces and 

based on my direct experience with international and multilingual students, I recognized the 

need to assess academic integrity policy to ensure it is enacted through an anti-deficit 

perspective. One where students coming to us from all corners of the globe have the same 

opportunities as their Western counterparts and would not fail due to a lack of understanding 

or contrasting cultural practices. As Taylor and Bicak (2019) note, longitudinal research has 

found this demographic of students is at a higher risk of committing academic integrity 

infractions and acting unethically in their studies. But is it the students or the system? With this 

in mind, I sought to add to Bretag et al.’s (2011) work a subsection that considers international 

and multilingual students, ensuring that policy, procedure, and support around academic 

integrity are accessible and understandable to them. This additional section was titled 

“International and Multilingual Considerations” and focused on several variables from Bretag et 

al. (2011) but was directly concerned with this student demographic.  

As a college professor, I occasionally straddle online and in-person delivery, and as such, 

my definition of an international student carries added meaning. In the face-to-face world, 

most of the students I teach are international in the true sense of the word, as they are here to 

study in Canada on a temporary student visa. In the online world, many of my students are 

newcomers to Canada or permanent residents but may have grown up in a different 

educational system. Technically, they are not international students but rather multilingual 

learners.  
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Sanni-Anibire et al. (2021) note that many other students, including those of 

“...Indigenous descent, permanent residents, first generation university students, and members 

of the 1.5 generation (i.e., immigrated to Canada before or during their teens), face many of the 

same challenges…as those traditionally categorized as international students” (p. 10). 

Combined with my experience and the observations of other researchers, I wanted to include 

multilingual learners in this new category of focus, to be more inclusive of each of the equity-

deserving groups I teach. Likewise, using the term equity-deserving demonstrates a shift from 

viewing marginalized groups as equity-seeking (i.e., burdened with finding their own equity 

from the privileged and powerful) to viewing equity as a given right (Tettey, 2019).   

To establish how current policy and support are accessible and understandable for both 

international and multilingual learners, I did not intend to create a separation between 

international and domestic students. Placing a label on any student can advance a deficit 

mindset and further contribute to their marginalization (Surtees, 2019). My focus on this 

specific demographic was to represent how students’ educational and cultural backgrounds can 

influence their understanding of academic integrity and identify the steps institutions have (or 

have not) enacted to ensure equity for all students. The questions I posed when researching 

this additional element were: 

1. Is there direct access to the academic integrity policy on the international homepage? 

2. Is language present within the policy to acknowledge differing perspectives on academic 

integrity? 

3. Are there translations of the policy provided to students?  

4. Is there access to academic integrity training on the international homepage? 
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Table 7 below presents the Ontario colleges’ rankings within the exemplary, adequate and 

needs improvement (green, yellow, red) schema for international and multilingual 

considerations around academic integrity and support provisions. 

4.3.1 Access to Academic Integrity Policy on the International Home Page 

 No colleges provided direct access to the academic integrity policy on their international 

websites. Humber College (2022) did have an indirect link on their international website should 

students choose the correct path through available drop-down menus (student services→ 

academic support → academic integrity). This path leads students to a page that provides 

access to policy documents; however, all documentation is from 2015 and 2016. This 

information is also quite robust and not specific to academic integrity alone. 

4.3.2 Language Within Policy to Acknowledge Cultural Understanding 

 Two colleges directly referenced differing cultural perspectives regarding academic 

integrity, acknowledging that students from different spaces in the world may have different 

views of academic integrity.  

 Mohawk College’s (2008) academic integrity policy states that “…students pursuing 

study in Canada from abroad may be accustomed to different standards and approaches 

toward academic honesty” (para. 16). They go on to note that in these situations, the faculty 

member should ensure the student’s understanding of what constitutes academic integrity 

(from Mohawk College’s perspective) and that a first occurrence may be a simple warning if the 

faculty member feels the student did not understand they were committing academically 

dishonest behaviour. 



60 

 St. Lawrence College (2019) echoes these sentiments by “…recogniz[ing] that the 

concepts of academic integrity vary across different cultures and will make available training on 

Western definitions and concepts of academic integrity which students are expected to follow” 

(p. 72).  

 On the reverse end of this discussion, one institution appears to use space within its 

policy to intimidate international students into compliance. They indicate that academic 

dishonesty infractions that impact overall academic standing may result in students being 

ineligible for work opportunities (both off-campus work permits (OCWP) and on-campus 

positions). They end their sentiment by noting that if a student is disqualified from the OCWP, it 

is their duty to surrender their work permit to Canadian immigration services.  

4.3.3 Availability of Translated Material 

 None of the 24 Ontario Colleges had a translated policy accessible within my search 

parameters. Several colleges, however, did include translated materials on their international 

websites. Fleming College (2022) offers five translated versions of their viewbook for Korean, 

Portuguese, Spanish, Vietnamese, and Turkish students. George Brown College (2022) offers 

social media platforms (Facebook, Instagram, Twitter) in various languages. Mohawk College 

(2022) has included several translated “microsites” that feature information for international 

and multilingual students in 11 different languages.  

4.3.4 Access to Support on the International Home Page 

 One college (Northern) provided clear and direct access through their international 

webpage to available support and training around academic integrity understanding. While the 

link is named “pre-arrival modules” and does not directly state “academic integrity,” the second 
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module covers academic integrity policy, definitions, sanctions and gives access to additional 

resources (e.g., links to documents and support services). 

Three colleges did provide indirect access to support and training offered (Durham, 

Humber, Niagara). These institutions provided access through the drop-down menu on their 

respective international web pages, but neither was easy to locate. 

 Within Durham College’s (2022) international webpage, students can access support for 

academic integrity, but the path is not easy to find. Students would need to click multiple links 

in the correct order to get the information they need (e.g., Study @ DC → Services and 

Resources → Student Academic Learning Services (SALS) → Academic Writing Support (video)). 

This pathway provides students with a general overview of writing skills and any additional 

support offered through SALS. Likewise, students have access to some excellent and easy-to-

read tip sheets, but they are in an inconspicuous location (Study @DC → Services and 

Resources → Student Academic Learning Services (SALS) → Top Tips → Avoiding Plagiarism). 

 Niagara College (2022) indirectly links academic integrity through a section called “Be 

NC Ready,” which offers orientation modules for international students. Niagara College has 

given many of the modules a rating of “essential,” several of which have information on 

academic integrity (“Be NC Academic Policies and Practices Ready,” “Be Education Shock 

Ready” (2 parts) and “Be Academic Honesty Ready”). These modules explain the expectation of 

academic honesty, including the policy itself, integrity, honesty and professionalism 

information, Niagara College’s official practice, consequences of submitting dishonest work, 

examples, and resources. Unfortunately, I could not log into any of these modules without 

student or faculty credentials. Of additional note, through my position in academia, it was 
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apparent where I should search the site to find access to the policy information. However, as an 

international or multilingual student, knowing where to find this information may not be as 

obvious. 

 Three other colleges include information on support for international students, but not 

within their respective international web pages (Confederation, Lambton, Loyalist). Although 

there is no direct or indirect access to the international web page, I thought the support offered 

here warranted discussion.  

 Confederation College (n.d.) provides students access to academic integrity information 

in the form of a Writing Across the Curriculum (WAC) program. This information came up in the 

Google search parameter (Confederation College + academic integrity) and gave detailed 

information for faculty and students about writing and language skills for college and a specific 

WAC for International Students. In addition, there are a multitude of resources available, 

provided in both written and audio formats, focused on language, writing, notetaking and APA 

documentation. The combination of audio and print may be helpful for multilingual students as 

distinguishing between sounds in their native language and the English language may be 

difficult without actually hearing the information (Irujo, n.d.). Overall, this is a writing resource, 

but it does provide helpful information for multilingual students and correlates with academic 

integrity practices. 

 The remaining 15 colleges did not provide links to support international students within 

their respective web pages or Google search parameters.  
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Table 7 

Ontario Colleges Ranking for International and Multilingual Considerations around Academic 

Integrity and Support Provisions 

Element College Rankings 

 Exemplary Adequate Needs Improvement 

Access 0 0 22 

Language 2 0 20 

Translation 0 0 22 

Support 1 6 15 

Note: Boreal and La Cité are not included in these totals (policy not accessible) 

4.4 Regional Considerations 

In the Ontario Auditor General’s report (Value for Money: Ontario Colleges Oversight, 

2021), it is clear that the Ontario college system relies heavily on international students’ tuition 

fees. This report suggests that students who come from abroad to study choose larger college 

campuses, primarily in the Central Region of Ontario (OAG, 2021). This includes all Greater 

Toronto Area (GTA) schools and those in nearby non-GTA areas (Kitchener, Hamilton, Barrie). 

However, many mid-and small-sized colleges have high enrolment rates, as well (OAG, 2021). 

This resulted in me questioning whether regional areas impacted the policy and support 

provisions provided. I wondered if the colleges in regions with higher international enrolment 

were more likely to adopt a more equitable approach to consider their diverse student 

population. 
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4.4.1 Central Regions (Central East - GTA and Central West - Non-GTA) 

 In 2020, the GTA colleges (Centennial, Durham, George Brown, Humber, Seneca, 

Sheridan) had 39,093 international students on their campuses, excluding those who studied 

remotely due to the COVID-19 global pandemic (OAG, 2021). Domestic enrolment for these 

colleges was 116,896, which meant approximately 25% of students enrolled in the GTA colleges 

were international. While this is slightly below the provincial average, one could still expect that 

clear steps would be in place to provide accessible support around academic integrity. 

However, my research did not consistently demonstrate this.  

 None of the colleges in the GTA were ranked as exemplary in their academic integrity 

policy and support provisions. For example, Centennial College’s enrolment in 2020 consisted 

of 41% international students (OAG, 2021), the highest in this region, yet my research indicated 

their policies and support provisions need improvement in all areas. In terms of international 

considerations specifically, Humber and Durham were ranked as adequate in this area, as they 

had access to academic integrity information on the international homepage; however, the 

support was difficult to locate in each case.  

 In the Non-GTA Central Region (Conestoga, Mohawk, Georgian, Niagara), international 

numbers sat around 29% of the total student population, placing this region on par with the 

provincial average. Conestoga College was the only college in the entire Central Region (GTA 

included) to receive an exemplary rating on its academic integrity policy and support provisions, 

and their numbers may suggest why. In 2020, 40% of the students enrolled at Conestoga were 

international students, among the highest percentages in Ontario.  
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4.4.2 East Region 

        The provincial average in the East Region was several percent below the rest of Ontario 

(22.6% international enrolment in 2020). In all cases, these institutions (Algonquin, Fleming, 

Loyalist, St. Lawrence College) rated adequate in their academic integrity performance.  

 Interestingly, my research found that St. Lawrence College (SLC) had the highest 

enrolment in the region, at almost 44%, yet no additional steps were evident in my research to 

support international students. While SLC does include language within their policy to recognize 

cultural differences in academic integrity, and state support will be made available, there is no 

apparent follow-up to demonstrate this commitment at an institutional level. With nearly half 

the students on campus being international, due diligence by the college should ensure 

mandatory academic integrity support is accessible, and required, before these students begin 

their program of study. 

4.4.3 Southwest Region 

 Institutions in this region (Fanshawe, Lambton and St. Clair) met or exceeded the 

elements of academic integrity policy. The regional proportion of international students was 

approximately 42%; however, two colleges in this region, Lambton, and St. Clair, both sat at 

71% and 47% in 2020, respectively. These numbers may suggest why some measures have been 

implemented to ensure academic integrity support and understanding. 

 With the second-highest international enrolment in the province, Lambton College 

appears to have taken a step in the right direction. Lambton requires a mandatory “pre-arrival” 

module for international students that places some emphasis on academic integrity. 
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Unfortunately, accessibility is still an issue, with no direct access on the international or college 

home page. 

4.4.4 Northern Region 

        The Northern Region of Ontario was surprising in a few ways. Colleges in this region 

(Cambrian, Canadore, Confederation, Northern, Sault) were a “mixed bag” in their academic 

integrity policy and support provisions. This variation across institutions was not surprising, as I 

did not expect Northern Ontario to be a popular international education destination, but my 

research found something different.  

 The entire region had almost a 54% international enrolment in 2020, earning them the 

highest regional proportion of international students. While unexpected, based on the remote 

nature of the Northern colleges, this enrolment level could suggest efforts to ensure academic 

integrity understanding was paramount, yet this was not always the case. 

 Northern College, located in Timmins, Ontario, was the only college in the exemplary 

category for international support provisions. At first, this seemed like an unexpected finding 

for a Northern Ontario location, but in reviewing the numbers, it became clear. Northern’s 

domestic enrolment in 2020 was 1,143 students, while their international enrolment was 4,692, 

giving them the highest proportion of international students (80%) in Ontario (OAG, 2021). 

Clearly, they have made considerations based on their international numbers. 

 On the other hand, Canadore College had the third-highest proportion of international 

students in the province (65%) yet based on Bretag et al.’s (2011) elements of exemplary 

academic integrity policy, they scored a needs improvement overall. Even Sault College (the 
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smallest college in this region included in the research) had a more robust policy and support 

offerings in place than Canadore, even though they had just over one-third of their enrolment. 

Table 8 

Ontario Regional Distribution of International Students 

College* Domestic* International* 
Total 

Students 
Proportion of 

International Students 
Regional Average 

Central East Region (GTA)      

Seneca (Toronto) 26077 10863 36940 29.41%  

Humber (Toronto) 24837 5606 30443 18.41%  

George Brown (Toronto) 22536 6328 28864 21.92%  

Sheridan (Oakville) 18160 6322 24482 25.82%  

Centennial (Toronto) 11731 8328 20059 41.52%  

Durham (Oshawa) 13555 1646 15201 10.83%  

Regional Totals 116896 39093 155989  25.06% 

Central West Region (Non-
GTA)      

Conestoga (Kitchener) 13591 9484 23075 41.10%  

Mohawk (Hamilton) 13755 3288 17043 19.29%  

Georgian (Barrie) 11437 3726 15163 24.57%  

Niagara (Welland) 7448 2697 10145 26.58%  

Regional Totals 46231 19195 65426  29.34% 

North Region      

Cambrian (Sudbury) 3508 4541 8049 56.42%  

Canadore (North Bay) 2772 5237 8009 65.39%  

Northern (Timmins) 1143 4692 5835 80.41%  

Confederation (Thunder 
Bay) 2599 560 3159 17.73%  

Sault (Sault Ste. Marie) 1750 1149 2899 39.63%  

Boreal (Sudbury) 2151 151 2302 6.56%  

Regional Totals 13923 16330 30253  53.98% 
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East Region      

Algonquin (Ottawa) 21699 3384 25083 13.49%  

St. Lawrence (Kingston, 
Brockville, Cornwall) 5872 4546 10418 43.64%  

Fleming (Peterborough) 5349 1351 6700 20.16%  

La Cite (Ottawa) 4388 1093 5481 19.94%  

Loyalist (Belleville) 3169 1460 4629 31.54%  

Regional Totals 40477 11834 52311  22.62% 

South-West Region      

Fanshawe (London) 15703 5433 21136 25.70%  

St Clair (Windsor) 7599 6739 14338 47.00%  

Lambton (Sarnia) 2584 6313 8897 70.96%  

Regional Totals 25886 18485 44371  41.66% 

      

Provincial Totals 243413 104937 348350  30.12% 

 

Note: This table outlines the number of domestic and international students, proportion of 

international students and the regional and provincial average of international students, as of 

2020. Proportion of international students, and regional and provincial averages have been 

added to the original table for the purpose of this research.  Green denotes enrolment that is 

below the provincial average; red indicates enrolment that is above the provincial average.  

* These portions of the table are adapted from the Ontario Auditor General’s Report - Value for 

Money: Ontario Colleges Oversight (2021). 

4.5 Spearman’s Rank Correlation  

To further consider the possible relationship between the number of international 

students enrolled in each region and the rating given through the current research, I 

implemented Spearman’s rank correlation to determine if there was a relationship between the 
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variables. First, using the information outlined below (see Table 9), I ranked each college based 

on the proportion of international students, from greatest to least, with 1 for the highest 

proportion, 2 for the next highest, and so on. Next, based on my evaluation of the academic 

integrity policy and support provisions at each college, I provided a rating of 1 for exemplary, 2 

for adequate and 3 for needs improvement. These values were also ranked. Finally, I calculated 

the difference between the rankings for each variable, and that information was squared and 

totalled. This data was input into Spearman’s rank correlation equation, as seen in (1), and it 

was determined that there was a negative correlation of -0.62. 

⍴	 = 1 −	 6∑ɗ"	2

$($2&1)
  (1) 

This negative correlation, although not perfect (i.e., -1), still demonstrates a general trend. In 

most cases, when the proportion of international students increases, the academic integrity 

and support provisions decrease. It appears to be counterintuitive to discover that, with few 

exceptions, colleges with a higher proportion of international students are less proficient at 

making academic integrity information and support available and accessible to those students.  

Table 9 

Ranking and difference calculations for Spearman’s Rank Correlation 

Colleges by Region 
Proportion of 
International 

Students 
Rank 

Rating in 
Current 

Research 
Rank Difference 

Difference 
Squared 

Central Region (GTA)       

Seneca (Toronto) 29.41% 11 2 2 9 81 

Humber (Toronto) 18.41% 20 2 2 18 324 

George Brown 
(Toronto) 21.92% 16 2 2 14 196 

Sheridan (Oakville) 25.82% 13 2 2 11 121 
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Centennial (Toronto) 41.50% 7 3 3 4 16 

Durham (Oshawa) 10.83% 23 2 2 21 441 

Central Region (Non-
GTA)       

Conestoga (Kitchener) 41.10% 8 1 1 7 49 

Mohawk (Hamilton) 19.29% 19 2 2 17 289 

Georgian (Barrie) 24.57% 15 2 2 13 169 

Niagara (Welland) 26.58% 12 2 2 10 100 

North Region       

Cambrian (Sudbury) 56.42% 4 2 2 2 4 

Canadore (North Bay) 65.39% 3 3 3 0 0 

Northern (Timmins) 80.41% 1 1 1 0 0 

Confederation 
(Thunder Bay) 17.73% 21 2 2 19 361 

Sault (Sault Ste. Marie) 39.63% 9 2 2 7 49 

Boreal (Sudbury) 6.56% 24 3 3 21 441 

East Region       

Algonquin (Ottawa) 13.49% 22 2 2 20 400 

SLC (Kingston, 
Brockville, Cornwall) 43.64% 6 2 2 4 16 

Fleming (Peterborough) 20.16% 17 2 2 15 225 

La Cite (Ottawa) 19.94% 18 3 3 15 225 

Loyalist (Belleville) 31.54% 10 2 2 8 64 

South-West Region       

Fanshawe (London) 25.70% 14 2 2 12 144 

St Clair (Windsor) 47.00% 5 1 1 4 16 

Lambton (Sarnia) 70.96% 2 2 2 0 0 

     Total 3731 
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Chapter 5 Discussion 

 This research examined the academic integrity policies of Ontario’s 24 publicly funded 

colleges, focusing on the accessibility and support provisions for international and multilingual 

students. Using Bretag et al.’s (2011) elements of exemplary academic integrity policy, this 

study investigated access, type of approach, stakeholder responsibilities, amount of detail, and 

provision of support within each institution and asked the following questions: 

1. How accessible is the academic integrity policy for international and multilingual 

students studying in Ontario colleges?  

2. How do Ontario colleges support international and multilingual students in academic 

integrity understanding?  

3. Does the regional enrolment of international students impact the accessibility and 

equitability of the academic integrity policy?  

This research yielded several interesting findings: a) few institutions appear to have prioritized 

accessible academic integrity information academic integrity information; b) language used in 

policy is not inclusive to all learners; c) education and training are not easily accessible for 

international and multilingual students (with few exceptions); d) as international enrolment 

increases, access, and support for academic integrity decreases (with few exceptions). I will 

suggest ways to improve upon these findings below. 

5.1 Ease of Access (and Accessibility) 

 When institutions do not provide direct access to critical information, they are not 

setting their students up for success. Limited access is the case for academic integrity in all but 

two of Ontario’s 24 colleges. Ease of access should be one of the most manageable elements 
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since a simple, well-labelled link is all it takes to meet this requirement. On multiple occasions 

throughout my research, I was unable to locate documents. Given my status as a college 

professor and researcher actively looking for academic integrity policies and procedures, it 

seems reasonable to assume that if I could not find the information, other stakeholders would 

be similarly unsuccessful. Likewise, it would seem plausible that regions with a larger 

population of international students (i.e., GTA colleges) would ensure their policy is accessible 

and available to this demographic; however, this was not always the case. 

Providing obvious access within the college and international home page can alert 

students to the importance of the information. Particularly for international and multilingual 

students, institutions should give access explicitly to ensure awareness. With information being 

disseminated widely by postsecondary institutions for recruitment purposes, it seems logical 

that access to academic integrity policy and training could be provided with the same 

proficiency.  

Similarly, with ease of access, institutions should provide policy information in an 

accessible format that can be easily translated by online translators or through accessibility 

technologies (Taylor & Bicack, 2019). In the current research, there were a variety of document 

formats used. The majority (12 colleges) used searchable/readable Portable Document Format 

(PDF), some combined PDF documents with web-based versions (5 colleges), and several were 

strictly web-based (5 colleges). Two colleges had no policy documentation. Taylor and Bicack 

(2019) note that translating PDF files using online software can be quite cumbersome, while 

web-based text can easily be copied and pasted into simple internet browser add-ons (like 
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Google Translate). Creating web-based versions of the policy in readable language adds another 

layer of accessibility and support for international and multilingual learners.   

Finally, within the current research, several institutions provided translated materials to 

their international population; however, this was predominantly for marketing and 

recruitment, not policy. For academic integrity, a concept that may have different meanings in 

different parts of the world, it would make sense to take the initiative to create easily 

accessible, translated versions of policy to distribute to international and multilingual learners; 

however, this did not occur in any of the institutions researched. 

5.2 Policy Language 

The language in the policy information of 22 of 24 colleges was not inclusive of all 

students. Only two colleges made a note of differing cultural and educational perspectives. 

Even then, one college seemed to be providing “lip service,” as their lack of observable follow-

through (e.g., available training, workshops) did not demonstrate their commitment to the 

equity-deserving groups they “honour” within their policy language. As Eaton (2022) notes in 

their recommendations to encourage equity, diversity, inclusion, indigenization and 

decolonization in academic integrity, we must “...demonstrat[e] our commitment to equity not 

only through our words, but also through actions” (p. 7).  

Similarly, several policies included punitive language, and Sanni-Anibire et al. (2021) 

indicate that this may take an emotional toll on the students, creating confusion and anxiety 

that is not necessary. This anxiety could also be due to the level of language used in most 

academic integrity policies in general, as they are often written high above the typical level of 

an English-speaking college student (Taylor and Bicack, 2019).  
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I encourage institutions to take a more inclusive approach to their academic integrity 

policy and support provisions, recognizing differing perspectives and languages and embedding 

them into policy and procedure. Just as we expect students to adapt to the practices in place 

within our institutions, our institutions should value and incorporate the past experiences and 

education of our international and multilingual students. Absorbing the cultural capital (Reyes 

and Duran, 2021) our international and multilingual students have to offer while simultaneously 

offering space to learn and build new academic practices can further support their success 

(Cutri et al., 2021) and extend the richness of our diverse campuses.  

Policy development in higher education is often left to those in positions of privilege, 

neglecting the expertise of those most closely involved with enacting the policy. Reedy et al. 

(2021) researched how a Community of Practice (CoP), consisting of “street-level bureaucrats” 

(i.e., faculty members, albeit still in privileged positions), could translate academic integrity 

policy into easy-to-read documents to eliminate confusion for both faculty and students. The 

CoP created cartoon strips to guide students and faculty through the academic integrity 

procedure and several others to outline examples of academic integrity infractions.  

Figure 12 

Excerpt from comic strip scenario created by Reedy et al. (2021) 

 

(Reedy et al., 2021, p.11) 



75 

This creative and reflective process allowed the CoP to coalesce with management and provide 

recommendations on making academic integrity policy more accessible and comprehensible 

(Reedy et al., 2021). 

To create a more inclusive process, institutions could go one step further to involve 

equity-deserving students, giving them a voice to share their thoughts and ideas, leading to a 

more holistic approach to academic integrity (Eaton, 2022). Creating a more user-friendly, easy-

to-read policy that involves ground-level collaboration can help students and faculty 

understand without the need for comprehensive academic integrity policy knowledge and 

English language proficiency. Likewise, this type of document can be disseminated widely, 

perhaps as posters on campus or as digital files that students can access at the click of a button. 

5.3 Education and Support for International and Multilingual Students 

Any institution can implement a variety of supportive options to encourage student 

understanding of academic integrity. However, this is futile unless the support comes before 

the infraction. Mounting research demonstrates the effectiveness of explicit prior learning (e.g., 

peer-to-peer programming, educational modules, and seminars) to bolster academic integrity 

understanding (Cullen, 2022). Like access, providing support should be as simple as clicking a 

button, and participation should be mandatory. Additionally, and like other necessary 

documentation, completing ongoing academic integrity-based training could become a 

mandatory component of a student’s orientation into, and progression through their program 

of study, and be documented on their student record (Gibson, 2021a).  

Offering educational modules, workshops or even something more engaging, like a 

gamified experience (see Kier, 2019) before students begin their program of study, is essential 
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in supporting student understanding. These activities could begin to familiarize students with 

differing perspectives of academic integrity and, at minimum, remove misunderstanding as a 

rationalization for academically dishonest behaviours.  

A ‘one and done’ approach, however, will not suffice. Providing a range of opportunities 

to engage in academic integrity learning that occurs throughout the program and through 

various modalities will ensure support is highlighted for students (Bretag et al., 2014). 

Additionally, a student’s acculturation to western academic integrity values requires that 

information is comprehensive and provides transparent and accessible policies and procedures, 

as well as support and training. 

None of these pieces will work if institutions view academic integrity through a punitive 

lens. Although well-intentioned, often, punitive measures are disguised as educational 

activities. When institutions act on academic integrity infractions, they sometimes “...do so 

instinctively, adopting a “stop, drop, and roll” approach to put out the proverbial fire, usually by 

punishing the cheater(s) who can then be scapegoated as the arsonist(s) who caused the fire” 

(Bertram Gallant, 2016, p. 980). I suggest institutions adopt a more holistic perspective on 

academic integrity to truly achieve a supportive stance, and this idea has gained momentum in 

recent years (Macdonald & Carroll, 2006; Morris, 2018; Morris & Carroll, 2016). As Bretag et al. 

(2014) put it perfectly, holistic approaches involve: 

Promoting integrity in every aspect of the academic enterprise: from university mission 

statements and marketing, to admissions processes, to nuanced and carefully 

articulated academic integrity policy, to assessment practices and curriculum design, to 

information during orientation, embedded and targeted support in courses and at every 



77 

level for students, to frequent and visual reminders on campus, to professional 

development for staff, research training, and the use of new technologies which both 

assist students [to] avoid academic integrity breaches, and as a tool to detect breaches 

when they occur. (p. 1153) 

Institutions must take proactive steps to ensure these processes are in place to establish 

a supportive approach to academic integrity, especially for our international and multilingual 

students. In promoting Western values, any understanding influenced by Eastern views has 

typically been demoted and deemed less critical, suggesting that our way is the only way 

(Parnther, 2022). It is not to say that all Western views are unimportant, but we must ask the 

question “...why their importance is heightened at the expense of the reputation of 

international student populations” (Parnther, 2022, p.70), the ones that keep our Ontario 

institutions afloat. 

5.4 Planning for Enrolment  

 As Ontario’s Auditor General, Bonnie Lysyk, reports, Ontario colleges rely heavily on the 

tuition of international students, which is problematic for the college sector (OAG, 2021). If 

something changes (e.g., another global pandemic, diplomatic disputes) and students cannot 

obtain visas, colleges will lose an incredible amount of revenue in a short period (OAG, 2021). 

When international students are perceived as the liberators of the college’s bottom line, the 

driving force behind recruitment is money, not their level of expertise or what they may 

provide to our campuses and communities. Here is where colleges fail these students. 

In regions with a higher proportion of international students, parameters must be in 

place to support these students on various levels, but colleges must make academic integrity 
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and training a priority. Information about academic integrity must be provided to students in 

orientation materials or as part of the onboarding process and throughout their program of 

study. Again, taking a holistic approach could consider this student demographic’s social, 

political, and educational views and enact these views into policy and procedure. Akbar and 

Picard (2020) suggest that mapping challenges related to culture, both internally (institution) 

and externally (student), can encourage the development of programs to prevent and limit the 

amount of academically dishonest behaviours of all students.  

5.5 Strengths and Limitations   

The present research has several strengths and limitations. One area of strength is that 

this study endeavours to fill a gap in the academic integrity discourse in Canada, as only 

recently have scholars in Canada begun to consider the perspectives of international and 

multilingual learners regarding academic integrity (see Eaton, 2022; Sanni-Anibire, 2021). This 

research elaborates on the institutions and their role in creating more inclusive and equitable 

policies, as they constantly strive to strengthen their international numbers. As Vasilopoulos 

(2016) states, while “...institutions of higher education progressively pursue 

internationalization, perhaps now is the time to disrupt conventional thought, to create new 

thinking, and to imagine how international students might impact changing Canadian...” 

postsecondary institutions rather than viewing them as flawed, needing to change for us (p. 

24). To truly value the international and multilingual students on our campuses, postsecondary 

institutions must progress from a neoliberal agenda to a student-centred, supportive focus that 

creates a nurturing environment for all students to flourish (Gibson, 2021c). 
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As our institutions become increasingly diverse, this research validates the need to 

continue shifting our focus to include equity, diversity, and inclusion (EDI) considerations in 

policy creation and enactment. Long gone are the days when classrooms looked like 

microcosmic representations of the communities where they are located. Instead, our 

institutions now house students from across the globe, and as such, the policies, and practices 

we employ must consider (and include) their perspectives.  

 Although this research provides some interesting findings, I acknowledge several 

limitations. First, when researching each institution, I was limited to the documents and 

support information written in the English language. Two of the institutions excluded from the 

research were French-language colleges, and my limited understanding of the French language 

may have prevented me from understanding where I could locate their academic integrity 

information.  

 Second, as this research began with a primarily qualitative focus, there was a lot of 

information to be located, organized, coded, and rated. I employed several levels of analysis to 

help strengthen the accuracy of my results; however, I did not have a team of researchers to 

corroborate my findings. As a result, I recognize there may be missed information or 

information that I interpreted incorrectly.  

Third, no institutions were contacted directly. Only information that was publicly 

accessible was included in this research, which could mean information that is distributed 

within the confines of the institution would be missed. I would argue here, however, as Bretag 

et al. (2011) note, that all stakeholders (e.g., students, parents, faculty, etc.) should have access 

to the academic integrity policy as a requirement of exemplary academic integrity practice. I 
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would also note that international students should have access to this policy as part of an 

informed decision about the institutions they are considering. This access may inform students 

about the level of support they may receive when attending postsecondary studies abroad.    

 Next, the enrolment numbers referred to throughout this research are from the 2020-

2021 school year. Due to the COVID-19 pandemic, enrolment numbers may be skewed as this 

was not a typical school year. Many international students who were supposed to be on 

campus may not have been permitted to attend in person, and, as such, were studying 

remotely and therefore not considered in the enrolment data. 

Finally, several academic integrity policies I located were out of date or slated for review 

in the coming months. It is a possibility that institutions may be in the process of implementing 

changes to reflect their shifting demographic; however, the majority of the documents were 

created within the last four years, with only a few falling beyond that time frame. Interestingly, 

Mohawk College (2008) was one of the most “outdated” policies, yet, it had many updated 

considerations (including inclusive language within the policy itself).  
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Chapter 6 Conclusion 

The current research seeks to understand the academic integrity policies of Ontario’s 24 

colleges, explicitly focusing on the accessibility and support provisions provided to international 

and multilingual learners. Through an in-depth investigation of each policy, using Bretag et al.’s 

(2011) elements of exemplary academic integrity policy, the findings suggest that there is much 

work to be done to create a more accessible and holistic approach to academic integrity policy 

and procedure.  

So often, the business side of postsecondary education takes precedence rather than a 

student-centred, supportive focus. As international enrolment continues to rise, institutions 

must step up to support the success of these students. While there is no doubt that support for 

these students is available, a more collaborative, equitable and inclusive approach is needed (El 

Masri & Khan, 2022). International students come to Canada with dreams and aspirations, and 

often their families have given up everything to make their dreams a reality (Hune-Brown, 

2021). Recently, however, an influx of mental health concerns, primarily due to immense 

pressure to succeed, has led to higher-than-average rates of suicide among this population of 

students (Hune-Brown, 2021). Institutions are neglecting the international students’ 

“...psychological and physical well-being…at the expense of capital gain…instead 

of…prioitize[ing} the needs of individuals” (APNA Health, 2021, p. 22). Even the slightest 

mistake for an international student can lead to significant consequences, while 

inconsequential for their domestic classmates (Hune-Brown, 2021). As the typical range of ages 

suggests, over 75% of international students studying in Canada are under 25 (Crossman et al., 

2021). These students are tasked with extreme responsibility and major decision-making before 
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they are even technically adults - housing, finances, academics, health care, language - 

academic integrity will not be a priority.   

Although support for academic integrity is just one small piece of the puzzle, infractions 

can have dire consequences that will undoubtedly impact the student’s overall success. 

Ongoing training and discourse around academic integrity from various perspectives requires 

the focus of multiple stakeholders, including administration, management, faculty, and 

domestic and international students. Ultimately, creating a unified approach to academic 

integrity policy and training across Ontario institutions will help ease confusion and 

misunderstanding for students and faculty alike.  

6.1 Future Research Suggestions 

Future research could investigate the academic integrity policies and support provisions 

at Ontario universities to ensure equity, diversity and inclusion considerations are being made. 

Furthermore, additional regional research could be conducted throughout Canada, 

investigating the relationships between various regions, their international enrolment and the 

access and support provisions provided for academic integrity.  

One clear focus for future academic integrity research in Ontario should include the 

voices of the international and multilingual population. Inviting students to participate in 

research about the support they receive on academic integrity, the accessibility of the policy, or 

their understanding of policy language, would provide an indispensable perspective, and 

encourage an anti-deficit approach to policy decision-making. As Eaton (2022) outlines, when it 

comes to decision-making, equity-deserving groups should “...be invited to join as full partners 
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in the work of practice, policy, leadership, research, education, professional development, and 

advocacy,” (p.8) and I would argue this should include students, as well. 

Creating a nurturing, educational environment that seeks to understand and engage the 

diverse knowledge of the students we are actively recruiting and who contribute significantly to 

the sustained operation of Ontario colleges is the least we can do. Despite the increasing 

reliance on international student tuition, institutions still structure policy in a way that may not 

support the education of this demographic (as outlined in the current research). Unfortunately, 

this oversight often falls on the shoulders of the international students rather than on the 

institution itself. As a result, these students are blamed for failing to understand our 

expectations and often face the consequences of an uphill battle for which they are 

unprepared. Institutions need to shift their perspectives by focusing inwardly, seeing 

themselves as “at-risk” of failing the students rather than the students being the ones “at-risk” 

(Patton Davis & Museus, 2019). 
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Elements of Academic Integrity Policy (based on Breteg et al., 2011)
Access Approach Responsibility Detail Support International Considerations Key word search

Ontario Colleges

The policy is easy to locate, easy to read, well 
written, clear and concise. The policy uses 
comprehensible language, logical headings, 
provides links to relevant resources and the entire 
policy is downloadable as an easy to print and read 
document. This element is given priority in this 
list, because no matter how comprehensive or 
well developed a policy, if it is not accessible 
and understandable to both staff and students, 
it would be unlikely to be implemented 
effectively (Breteg et al., 2011).

Academic integrity is viewed as an educative process 
and appears in the introductory material to provide a 
context for the policy. There is a clear statement of 
purpose and values with a genuine and coherent 
institutional commitment to academic integrity through 
all aspects of the policy. This aspect needs to be one 
that necessarily runs through all other elements of the 
policy. An exemplary approach does not begin and 
end with an upfront statement of intent, but influences 
both the language and the substance of the entire 
policy (Breteg et al., 2011). Pink highlight in policy 
doc.

The policy has a clear outline of responsibilities for 
all relevant stakeholders, including university senior 
management, academic and professional staff, and 
students. This incorporates responsibility for 
academic integrity at the individual, organisation, 
education system and social levels (Bretag et al., 
2011). Yellow highlight in policy doc.

The policy provides a detailed description of a 
range of academic integrity breaches and 
explains those breaches using easy to 
understand classifications or levels of severity. 
Details of how breaches are identified (such as 
through the use of text-matching software) are 
provided. Processes are detailed with a clear list 
of objective outcomes, and the contextual factors 
relevant to academic integrity breach decisions 
are outlined. Extensive but not excessive detail is 
provided in relation to reporting, recording, 
confidentiality and the appeals process. 
Exemplary policy incorporates simple flow charts 
to demonstrate how the policy is enacted in 
practice (Breteg et al., 2011). Blue highlight in 
policy doc

Systems are in place to enable implementation of 
the academic integrity policy including procedures, 
resources, modules, training, seminars, and 
professional development activities to facilitate staff 
and student awareness and understanding of policy. 
For example, proactive measures to educate 
students about academic writing and referencing 
conventions as well as practical strategies to 
prevent breaches of academic integrity. Enabling 
strategies enact the policy. Without long-term, 
sustainable and practical support resources, a policy 
will not be enacted, no matter how well it is 
articulated (Breteg et al., 2011). Green highlight in 
policy doc

Academic policy is accessible through the 
institution's International web page. Translations of 
the policy are made available in a number of major 
languages. The International page clearly explains 
the consequences of academic dishonesty and 
provides information about training that is available 
prior to program start.Purple highlight in policy 
doc 

Within policy, I searched the following key 
words to further focus my findings: education 
(or variations of education (educational, 
educative, etc.)), training, support, module, 
appeal

Algonquin

College Website: No direct link under any 
heading. Google Search: AC + AI policy = Direct 
link to academic dishonesty and discipline (1st hit 
on google search). Also a library section that links 
to AI resources (4th hit on google search). Needed 
to find general academic policy links to find AI 
policy (rather than AD policy). Not easily 
accessible. 

From AI Policy: "The College recognizes it has a 
responsibility to foster academic integrity by providing 
learners, professors and staff with information, 
resources and educational opportunities about 
academic integrity and academic misconduct. Once 
infraction has been noted, faculty must provide 
education around AI and/or move on to next step in 
academic misconduct process"

Provides information about who should do what at 
each stage of AI governance. Professors, learners, 
administrators as well as each school and what 
their responsibilites are when it comes to AI. 

Definitions to outline several types of AD. Chart 
included to outline different levels of academic 
misconduct and subsequent education/sanction. 
No visuals, just words. Related materials shows 
section in academic policy around appeal process 
but no direct link or explanation of appeal 
process. Doesn't appear there is language around 
how breaches are identified other than professors 
suspecting AD

Support in Policy: No resources provided around 
support/training/resources within the academic 
integrity policy. Other Support: The library site 
found in the google search offers information around 
academic integrity (videos, quiz, an academic 
integrity checklist, etc.). No link to these 
supports/resources within policy or on international 
page.

Link on International Webpage: no direct link. No 
clear direction on AI outlined on the international 
page. Student supports section is available but 
nothing clearly outlining AI. Section that provides a 
link to "cultural perspectives" from Gov. of Canada 
but the link is dead. AC outlines several "Tips to 
adjust to Canadian Culture" but nothing with regard 
to AI. No information outlined with reference to 
international community in AI Policy.

education, support (more about 
documentation), appeal

Boreal

College Website: No direct link under any 
heading. Google Search: BC + AI = link library 
section that links to AI resources (3rd hit on 
google), no link to academic integrity policy. 
Had to google "boreal college academic policy 
manual" to find policies. Click on academic policies 
and then they are all listed, but in French only. NOT 
ACCESSIBLE. 

Could not locate the AI policy to asess this section. 
Located the policy manual through another search (by 
happenstance - learning portal site lists all college AI 
policies through direct links) but it was all in French 
lanugage (no translation I could find). 

Could not locate the AI policy to assess this section Could not locate the AI policy to asess this 
section. 

Could not locate the AI policy to asess this section. Link on International Webpage: no direct link. 
International page is mainly about applying to the 
program. Some links to supports but limited to 
information for newcomers (government programs, 
etc.). No information outlined with reference to 
international community in AI Policy.

Policy N/A

Cambrian

College Website: No direct link under any heading. 
Google Search: CC + AI policy = Academic 
Integrity Policy (1st hit on google search). 
Academic Dishonesty (2nd hit on google). 
Academic dishonesty link outlines first, second and 
third offense in clear terms. How to protect your 
academic credibility youtube video for cambrian 
students (5th hit on google). Explains AI policy, 
types of AD, info about student services, created by 
Learning Centre.

Nothing to outline educative process of AI. Mainly 
about how to respond to AI infractions. Discusses 
meeting with student as part of investigation but 
nothing about education.

Responsibility section within policy. States the 
responsibilities for students, faculty, administors, 
registrar and VP academic around AI.

Definition section provided around language 
within the policy. Also examples of types of AD 
provided. No visuals provided, just words. Penalty 
section outlined within policy (steps) also outlined 
on AD google search. Information about appeal 
process sends students to academic appeal 
policy but no link to get there. Does not outline 
how AD is found just that faculty may suspect it. 

Support in Policy: N/A. Other supports: N/A. 
Nothing around training/support within the policy. 
Main focus is around the steps taken to deal with 
AD. Additional google search gives youtube video

Link on International Webpage: no direct link. 
Youtube video in google search identifies 
information for international students. No 
information outlined with reference to international 
community in AI Policy.

appeal

Canadore

College Website: No direct link under any 
heading. Google Search: Canadore C + AI = first 
google hit is Academic Integrity - Canadore 
College. Short outline of what AI means to 
Canadore and fundamental values of AI 
(referenced to ICAI) . Link to AI Policy from 2015. 
Other links that go directly to AI policy.

Nothing to outline educative process of AI. Main focus 
is on sanctioning. Seems punitive.

Roles and Responsibilities section that only 
explains the president and VP academic 
role/responsibility. There is information about how 
faculty and dean can impose disciplinary action but 
not a separate area for explicit roles/responsibilities. 

In policy: Provides a list of breaches but not as 
definitions (e.g., it does not say plagiarism is...it 
just lists "using someone else's words, ideas...as 
your own"). No details about how breaches are 
identified but says student is innocent until proven 
guilty. Process is outlined based on what each 
stakeholder can do as disciplinary action - no real 
process clearly identified. One sentence around 
appeal process provided. No visuals provided. 

Support in Policy: N/A. Other supports: N/A. No 
resources provided around 
support/training/resources within the academic 
integrity policy. 

Link on International Webpage: no direct link. 
Looked at the International student FAQ = nothing 
about AI. Used a ctrl F (find) on the international 
page and typed in academic integrity and nothing 
came up. No information outlined with reference to 
international community in AI Policy.

Appeal was located in policy. None of the other 
keywords were in the policy.

Centennial

College Website: No direct link under any heading.  
Google Search: Centennial C + AI policy = 
Academic Integrity (1st hit on google search - but 
part of the library page - does not open). Policy 
PDF (2nd hit on google) (LAST REVISION 2015). 
Academic Integrity for Students - Library Guides  
Learning Portal (3rd hit). 

Nothing to outline educative process of AI. No outline of responsibilities for stakeholders. 
Outlines the responsibilitiy of the individual school 
to deal with each instance of AI but does not outline 
faculty, dean, etc.

Very clear detail of a variety of AI infractions - 
doesn't really outline in terms of severity. 
Presumption of innocence until proven guilty. 
Does not outline the process, just the possible 
sanctions. Nothing about appeals process in 
policy. No visuals provided. 

Support in Policy: N/A. Other supports: Library 
information. No resources provided around 
support/training/resources within the academic 
integrity policy.

Link on International Webpage: no direct link.
Search throughout site does not reveal any clear 
connection to AI information. No information 
outlined with reference to international community 
in AI Policy.

Appeal was located in policy. None of the other 
keywords were in the policy.

Conestoga

College Website: No direct link under any heading, 
however, can be accessed through main headings: 
Campus Life and Services, Academic Support, 
Academic Integrity (all from the drop down menus). 
Google Search: Conestoga C + AI policy = 
Academic Integrity (1st hit on google search - but 
part of the library page - does not open). Policy 
PDF (2nd hit on google) (LAST REVISION 2015). 
Academic Integrity for Students - Library Guides 
Learning Portal (3rd hit).

Educative Process: Conestoga's AI page has much 
more of an educative approach. Very clear and 
comprehensive outline of everything AI (procedure, 
penalties, student support, faculty support, videos, 
definitions, examples, etc.). Links to all relevent 
documents. Test your knowledge (to view before or 
after an AI infraction). All students who receive a 
warning or offence must 1. complete modules on AI as 
an educative support 2. seek academic support 
through a peer tutor or writing consultant, SSF and 
complete a 1.5 hour maintaining AI workshop 3. 
Understand AI warning or offence (through AI website, 
meeting with faculty, meet with AI team, meet with 
SSF. Major educative approach here. Clear 
purpose showing institutional commitment to AI: 
AI Policy divided into parts: AI Offences 
Policy/Academic Offence Procedure. Offence policy 
outlines educative approach.

Responsibilities: Conestoga has an AI Office that 
"seeks to promote a culture of integrity through 
educating staff, students and faculty around AI 
policies, procedures..." Outlines student and faculty 
responsibilities around AI. This is all outlined on 
their AI site. Academic Offences Procedure outlines 
responsibility for registrar, dean, chair, faculty, 
admin, library services, teaching and learning 
centre, ITS and students.

Definitions: Very clear detail of a variety of AI 
incidences. Process: Clear outline of procedure. 
Sanctions: Outline of penalties. All organized in 
website format with visuals and videos. Very clear 
and detailed with clear language. Policies are 
broken into parts. They don't elaborate on 
individual infractions. Procedure is clearly outlined 
in policy. 

So much support! Information available prior to (if 
shared with student??) and after infractions - very 
clear education requirements for students if 
infraction occurs. All students who receive a warning 
or offence must 1. complete modules on AI as an 
educative support 2. seek academic support through 
a peer tutor or writing consultant, SSF and complete 
a 1.5 hour maintaining AI workshop 3. Understand 
AI warning or offence (through AI website, meeting 
with faculty, meet with AI team, meet with SSF. 

Link on International Webpage: no direct link. 
Search throughout site does not reveal any clear 
connection to AI information. No information 
outlined with reference to international community 
in AI Policy.

Educational, education, support, module, 
appeal 

Confederation

College Website: No direct link under any heading. 
Google Search: Conferderation C + AI policy = 
WAC (1st hit on google search). AI Policy PDF (2nd 
hit on google) but from 2015. 3rd hit - all policy 
document, which includes AI policy updated in 
2020

Educative Process: policy states clear commitment 
institutionally as well as educatively. Outlines 
restorative practice as part of the educative 
component. Clear purpose showing institutional 
commitment to AI: Yes

Responsibilities are outlined in a minimal way, 
limited to student, faculty and management but 
does not break down into specifics

Definitions: Does give outline of some types of 
breaches (definitions). Levels of severity are not 
included. (Google linked policy has a few more 
definitions i.e., restorative justice). How 
Breaches are Identified: YEs, outlined in faculty 
responsibilities as allowing the use of plagiarism 
detection software. Process details: Some 
information provided about how sanctions are 
managed in an escalating fashion, but no clear 
outline of the process of managing an AI 
infraction. Details of reporting, appeals: appeal 
policy is linked within academic integrity policy  
Visuals: No visuals. 

Support discussed in policy: There is a note 
within the academic policy (after sanctions are 
discussed) that outlines educative procedures and 
restorative practice including providing a service to 
the college, writing and apology letter or 
participating in an educational workshop (APA) but 
these come AFTER the infraction Other supports: 
Does mention an academic integrity module but 
no link within policy and does not come up in 
my google search parameters.

Link on International Webpage: no direct link. 
When searching AI and Confederation College an 
area came up called WAC (writing across the 
curriculum). Within this section, there is a space 
that links to AI policy and also a specific section 
for International students. This provides many 
links (written along with verbal - voice 
notes/videos). Also info about APA, basic academic 
writing, researching, etc. geared to international 
students. The focus is on writing, however, not 
academic integrity. 

educational

Appendix



Durham

College Website: No direct link under any heading. 
Google Search: Durham College and AI = 1st hit 
- AI Policy (PDF). Academic integrity information for 
faculty (centre for teaching and learning) (2nd hit). 
Powerpoint slide deck on academic integrity (3rd 
hit). Multiple other hits show workshops for 
students on AI as well as quick reference guides. 

Educative Process: In the penalty section of the 
policy, it is indicated that students may have to 
complete an AI module, sign an AI pledge and/or write 
a self-reflection on AI. This is only outlined as occuring 
after a breach has occurred. Clear purpose showing 
institutional commitment to AI: Purpose states this 
policy is the foundation to foster and maintain high 
academic standards and protect DC integrity. 

Responsibilities: Outlines roles and 
responsibilities of VPA, Faculty, Students, Dean, 
Registrar. 

Definitions: No definitions list in policy, but a link 
provided to a "standard definitions" document 
which is quite robust but may be overwhelming. 
How breaches are identified: States that faculty 
can use a variety of techniques to verify the 
originality of thestudent work, inlcuding plagiarism 
dectection software. Process details: Outlined in 
steps clearly however some language may be 
confusing. Clear detail on the sanctions based on 
level of severity/number of breaches. Details of 
Reporting, appeals: Information provided on how 
things are reported and a note that AI decisions 
can be appealed. Visuals: No visuals. 

Support discussed in policy: One mention within 
penalties for breach of AI. Also, in policy statments it 
indicates that there are a "wide variety of supports 
available to the college community to support AI" 
also that the college will "provide info and guidance 
about the nature of and penalties for breaches". 
Other supports (e.g., websites, training, 
seminars, modules, etc.): Many came up in the 
google search (workshops, training for faculty, 
powerpoint presentations). 

Link on International webpage: No direct links 
under any heading. I located some info: Study @ 
DC - Services and Resources - Student Academic 
Learning Services - videos on academic writing and 
english language - Nothing directly linking to AI. 
Level of language: Some language within main AI 
policy may be difficult to understand. Translation 
of the policy: Not that I could locate. Explains the 
consequences: Explained in AI policy Offers link 
to training: just video links on english language. 
Also some tip sheets on how to avoid plagiarism 
but not located together in one place (I had to really 
search to find).

education, support, module, appeal

Fanshawe

College Website: No direct link. Google Search: 
Fanshawe + Academic Integrity: 1st hit - 
maintaining AI webpage which provides links to AI 
resources. 2nd hit - AI information through library 
webpage - links to AI manager contact as well as 
many resources, links, videos for both students and 
faculty. 3rd hit - Student union page called "Donut 
Cheat" - includes resources, videos, workshops, 
links to AI policies and offences (examples and 
penalties). Also link to how to file an appeal. Policy 
linked is effective 2019-05-22

Educative Process: In policy, there is a note to 
advise student to complete academic integrity module 
but this comes after breach has been identified. Clear 
purpose showing institutional commitment to AI:

Responsibilities: No clear outline of 
responsibilities in an overall sense. Roles are 
outlined in sanctioning and misconduct report but 
not in terms of academic integrity in general.

Definitions: Overall definitions outlined, as well 
as specific offences. How Breaches are 
Identified: Process details: Clearly outlined with 
specific levels identified - also provides further 
definitions around what it means for each 
sanction (e.g., redo work, fail course, mark of 
zero, suspension, etc.) Details of reporting, 
appeals:Outlines how breaches should be 
reported and also gives form letters for faculty to 
send based on the penalty. Short mention that the 
student has the right to appeal in the "principles" 
section. Visuals: No visuals although procedure 
is outlined in point form steps.

Support discussed in policy: there is a note to 
advise student to complete academic integrity 
module but this comes after breach has been 
identified. Other supports (e.g., websites, 
training, seminars, modules, etc.): yes, outlined in 
access section (but is this provided to the student 
BEFORE or after breach??) **

Link on International webpage: No direct link. 
Level of language: Clear on policy. Translation of 
the policy: Not that I can find. Explains the 
consequences: Outlined in policy but nothing on 
international page. Offers link to training: Nothing 
outlined on international page. 

module, support, training, appeal, education

Fleming

College Website: No direct link. Google Search: 
Fleming + Academic Integrity: 1st hit - Policies 
and Procedures page but leads to academic 
appeal. 2nd hit: Policies and Procedures page, then 
had to click on policy and procedures website (link). 
This lead to  a long list of policies and procedures. I 
had to click through several - clicked on academic 
affairs and found the AI policy. 3rd hit: Student hub 
blog on Academic Integrity (explained in a "cool" 
way) - contains a link to academic regulations 
policy but the link is dead (looks like updated last in 
2018). No direct link to policy. VERY difficult to 
access. 

Educative Process: Definitely takes an educative 
approach - academic integrity module is 
mentioned throughout policy. Clear purpose 
showing institutional commitment to AI: multiple 
statements about the expectations of all members to 
uphold academic integrity. 

Responsibilities: students, faculty, office of the 
registrar, library services, invigilators, office of the 
VPA, all employees

Definitions: many definitions of different types of 
AI breaches. How Breaches are Identified: yes it 
is outlined that faculty and staff can access 
plagiarism software and services. Process 
details: outlined in step by step format. Details of 
reporting: explains faculty responsibility for 
reporting and has templates attached. Appeals: 
Not outlined but appeal policy is listed as a 
related document.  Visuals: NO

Support discussed in policy: Repeatedly support 
is offered in the policy and comes up as one of the 
regular sanctions for every level of infraction. Other 
supports (e.g., websites, training, seminars, 
modules, etc.): there is an academic integrity 
website with lots of information for students, but this 
was very difficult to locate within my search 
parameters. Multiple options for training on AI. 
Outlines policy in easy to read way (website format)

Link on International webpage: No direct link. 
Level of language: Translation of the policy: 
Translations of the Fleming viewbook are available 
but not policy (that I can find). Explains the 
consequences: only in policy. Offers link to 
training: No - follows the same path as the 
supports outlined previously and there is no direct 
and clear path to get there. 

Policy N/A

George Brown

College Website: No direct link. Google Search: 
George Brown College + Academic Integrity: 
Policy PDF (1st hit). AI Policy link (2nd hit). 
Academic honesty information page (3rd hit).

Educative Process: Mentions that faculty will be 
responsible for providing "direction to students for 
acknowledging the ideas, writing and work of others 
for individual assessments".Clear purpose showing 
institutional commitment to AI: Purpose outlines 
commitment to integrity. 

Responsibilities: "Faculty will provide direction to 
students" on how to acknowledge other's ideas. 
Student responsibilities outlined in depth. No 
separate section for responsibilities

Definitions: Great outline of a variety of 
definitions. How Breaches are Identified: No 
specifics on how breaches are identified. Process 
details: Process is outlined in clear language. 
Breaks down into informal and formal resolutions 
and provides steps for each.  Details of 
reporting, appeals: Mentions that students have 
a right to appeal a formal resolution and directs 
students to appendix 1 or 2 for appeal process. 
Visuals: No visuals

Support discussed in policy: States students may 
have to complete the "LLC tutorial on academic 
integrity" Other supports (e.g., websites, training, 
seminars, modules, etc.): None that I could locate 
other than the Academic Honesty page in google 
search. 

Link on International webpage: No direct link. 
Level of language: Clear. Translation of the 
policy: Provides links to social channels in other 
languages (but not the policy that I can find). 
Explains the consequences: in policy outlines 
some of the sanctions that can be imposed. Offers 
link to training: Not that I can find on the 
international page

support, appeal, education

Georgian

College Website: no direct link. Google Search: 
Georgian College + Academic Integrity: 
Academic Integrity Resource Page (1st hit). Quite a 
robust site outlining many things that pertain to AI 
at Georgian but seems to be geared toward faculty 
(modules, how to raise student awareness, FAQ, 
Honour pledges, etc.). Academic Regulations - 
Academic Integrity (2nd hit) - this appears to be an 
outline of the policy in website form. Policy PDF 
(4th hit) - other hits are repeats of previous. 

Educative Process: Does not appear to have a clear 
educative process other than modules/training after 
infraction. Clear purpose showing institutional 
commitment to AI: Purpose is detailed and outlines 
the importance of integrity throughout all aspects of 
the program. 

Responsibilities: Clearly outlined for academic 
integrity committee, VPA, Deans and AD, Registrar, 
Centre for Teaching and Learning, Library 
Commons. Coop and Career Consultants, Faculty, 
students

Definitions: Clear outline of definitions in chart 
format. How Breaches are Identified: Process 
details: Process of academic misconduct is 
outlined in a different file (linked in policy).Also 
outlined on the website format policy outline (2nd 
google hit). Details of reporting, appeals: 
Sanctions are outlined in chart format and how 
things are reported is as well. Information 
provided about appeals but not with relation to 
students - more about faculty, dean role in 
appeals. in website version, it states that the 
academic misconduct may be appealed. Visuals: 
no visuals but the website format of the policy 
would be helpful in communicating information.

Support discussed in policy: Outlines in 
sanctions/penalties section that students may have 
to complete an AI module in blackboard or be 
assigned training or advising/academic support - this 
is after an infraction has occured** Other supports 
(e.g., websites, training, seminars, modules, 
etc.):

Link on International webpage: no direct link 
Level of language: seems clear. Translation of 
the policy: not that i can locate Explains the 
consequences: outlined in website and policy but 
not on international page Offers link to training: 
N/A

appeal, education, support

Humber

College Website: No direct link Google Search: 
Humber College + Academic Integrity: AI 
information from the faculty of health sciences. 
Provides resources and information about AI (1st 
hit). AM policy (2nd hit). Academic Integrity 
International Centre (3rd hit). 

Educative Process: Only note about education is 
around faculty's reponsibility to educate the students 
about AI. Clear purpose showing institutional 
commitment to AI: Purpose has a punative focus, 
not an educative one.

Responsibilities: A broad outline of responsibiliites 
that mostly lies with students and faculty. 

Definitions: Clear outlline of a variety of AD 
situations. How Breaches are Identified: 
Discusses the use of invigilators at exams. Also 
discusses how faculty can use plagiarism 
software to detect breaches. Process details: 
Sanctions are outlined in increasing severity. 
Process of dealing with AI breach is outlined in 
escalting order. Details of reporting, appeals: 
States that students have the right to an appeal 
Visuals: no visuals.

Support discussed in policy: N/A Other supports 
(e.g., websites, training, seminars, modules, 
etc.): The first google hit through the health 
sciences program has some good resources about 
AI. Seems though this is a program specific site.

Link on International webpage: No direct link but 
under student services, academic support, there is 
a link for academic integrity. Site is divided into 
three parts: code of conduct, academic regulations 
and academic integrity each with a "learn more" 
button. The learn more button takes students to a 
minimalist page that explains what AI is but 
provides no further direction/support. Level of 
language: Clear language. Translation of the 
policy: not that I can locate. Explains the 
consequences: not on international site but in 
policy. Offers link to training: not beyond the 
above information.

educate, appeal

La Cite

College Website: no direct link Google Search: 
La Cite + Academic Integrity: Algonquin College 
policy documents were the first 3 hits in google. 
Learning Portal (4th hit) - this outllines academic 
integrity for all colleges through links. The link for 
La Cite opened to a webpage style resource for 
academic integrity but it was in french with no 
translation. It appears to just relay information (an 
example/role play) of a student who plagiarized. 
One link that is provided (looks like it goes to the 
library) but the link is dead. No direct links incluing 
La Cite and academic integrity. 

Educative Process: Clear purpose showing 
institutional commitment to AI: Could not locate the 
policy to assess this section

Responsibilities: Could not locate the policy to 
assess this section

Definitions: How Breaches are Identified: 
Process details: Details of reporting, appeals: 
Visuals: Could not locate the policy to assess this 
section

Support discussed in policy: Other supports (e.
g., websites, training, seminars, modules, etc.): 
could not locate the policy to assess this section

Link on International webpage: no direct link 
Level of language: Translation of the policy: 
Explains the consequences: Offers link to 
training: could not access any policy to assess this 
section and no additional information on the 
international page. 

Policy N/A



Lambton

College Website: No direct link. Google Search: 
Lambton College + Academic Integrity: 1st hit - 
student rights and responsibilities policy (2021) - 
outlines entire policy with a section on AD and 
sanctions. 2nd hit is the policy document. No 
separate policy for AI, just outlined in student rights 
and responsibilities policy. 3rd hit is a module - this 
is geared toward international students as there is 
information about culture shock, practicing english, 
etc. There are 4 section relating to AI - the 
importance of AI, how to write a test with AI, 
consequences of AD and AI in context. The link 
states "international pre-arrival orientation"

Educative Process: Wording seems punitive (e.g., 
will not be tolerated). Sanctions outline a mandatory 
"academic integrity remediation" (is this educative?). 
Clear purpose showing institutional commitment 
to AI: No institutional commitment to promoting AI. 
Just on the students to ensure they are acting with 
integrity.

Responsibilities: All college employees prevent 
and respond to AD. Professors to take immediate 
action. Formal sanctions come from the Dean of the 
program. Not about overall commitment to AI

Definitions: Several AD infractions are defined in 
the policy. How Breaches are Identified: No 
clear detail other than if the professor suspects 
AD. Process details: Process is outlined 
including escalating sanctions. It isn't totally clear 
though as it skips around between general 
student misconduct and academic misconduct. 
Details of reporting, appeals: Students can 
request for reconsideration are allowed to be 
made by the student if they disagree with the 
measures, with a clear outline of how this should 
be pursued. Visuals: No visuals

Support discussed in policy: No supports 
discussed other than "mandatory remediation". 
Other supports (e.g., websites, training, 
seminars, modules, etc.): module in google search 
which outlines several aspects of AI - geared toward 
international students. 

Link on International webpage: No direct link. 
Level of language: Written in english Translation 
of the policy: Not readily available or that I can 
find. Explains the consequences: In 
policy/module Offers link to training: No direct link 
but google search found AI info in orientation 
module https://www.lambtoncollege.
ca/custom/LambtonApps/International/Pre-Arrival-
Orientation/module-two/content/index.html#/

appeal (education came up but not in AI 
context)

Loyalist

College Website: No direct link, however, 
academic policies drop down menu provides 
access to AI policy - current students - academic 
policies - academic integrity. Google Search: 
Loyalist + Academic Integrity: Ist hit - AI Policy 
(Revised Aug 2020). 2nd hit - Academic Integrity 
Centre for the Advancement of Teaching and 
Learning page - links to "proactive approach" by 
outlining AI module, links to progressive disciplinary 
process. 3rd hit - English Language Learning 
(Loywalist college Parrott Centre) - outlines 
plagiarism and links to AI Policy

Educative Process: Google hit showed there is 
encouragement for students to complete the AI 
module before beginning the program (this suggest 
educative approach). States on this page that 
students who complete the AI Module by Feb. 1, 2022 
would be entered into a draw to win one of five $50 
gift cards! Further states that this was implemented in 
2019 and is a MANDATORY training! Then goes on to 
state students will receive a certificate but it does not 
need to be submitted/shared unless requested by the 
professor https://www.loyalistcollege.com/current-
students/student-success-services/academic-integrity-
module/ Clear purpose showing institutional 
commitment to AI: Purpose is clearly stated but 
doesn't clearly ouline institutional commitment.  

Responsibilities: Within the procedure document, 
Loyalist cleary defines the "process" for each 
stakeholder but this does not outline responsibilities 
of upholding academic integrity values

Definitions: A few definitions are provided but 
this could be more detailed. How Breaches are 
Identified: Nothing clear about how breaches are 
identified, just what to do if you think there has 
been a breach.  Process details: There is a list 
of additional links within the policy and one is 
labeled "Procedure". This outlines, in detail, the 
process of AM processes. Details of reporting, 
appeals: Another linked document is the 
"Academic Appeal Process" that outlines the 
policy for appeals. Visuals: YES! There is a flow 
chart that outlines the process of AI infractions. 

Support discussed in policy: No real support 
discussed in the policy. Seems like only escalating 
sanctions. However, google hit outlines a "proactive 
approach" with an online module. Other supports 
(e.g., websites, training, seminars, modules, 
etc.): Google links show education around AI 

Link on International webpage: No direct link. 
Level of language: English. Translation of the 
policy: No translation of policy that I could find, but 
there are college guides in english, spanish and 
portuguese. Explains the consequences: Specific 
reference to international students in AI Procedure 
policy that oultines they could lose eligibility to work 
on campus which could impact their immigration 
status...seems harsh! Offers link to training: None 
that I could find on the international page (google 
hit again outlines module training).

appeal

Mohawk

College Website: No direct link. Google Search: 
Mohawk College + Academic Integrity: 1st hit - 
Mohawk College library page on academic integrity 
with links to resources for students and resources 
for faculty. 2nd hit - Academic Honesty Policy. 3rd 
hit - Student Policies and Procedures

Educative Process: First off, the policy is called 
"Academic Honesty Policy" which sounds less 
punative than "Academic Misconduct Policy" as many 
are named. Policy starts with outlining ways to reduce 
opportunities for AD in the classsroom. States that this 
policy must be reviewed by students an faculty at the 
beginning of each semester so students fully 
understand the requirements. Faculty should make 
diligent efforts to limit or eliminate opportunities for AD 
and then it outlines ways to do this in written work and 
examinations. Clear purpose showing institutional 
commitment to AI: Does state that the college has 
committed to various strategies and guidelines for 
promoting AI (as outlined above in reducing 
opportunities for AD)

Responsibilities: Outlines roles and 
responsibilities of faculty, student, associate dean 
but does not have a defined space to outline roles 
and responsibilities 

Definitions: Clear outline of several infractions 
listed in point form explanations. How Breaches 
are Identified: Does state that faculty should use 
plagiarism detection software (Turnitin or other). 
Process details: Process is clearly outlined in 
steps and sanctions are reported as escalating. 
Also provides a chart of infraction and 
corresponding sanctions possible. Details of 
reporting, appeals: Provides a clear outline of 
the student appeal procedure within the policy (as 
an appendix). Visuals: YES! There is the chart 
form for the sanctions as well as a process flow 
chart. 

Support discussed in policy: States within the 
policy that training is available to faculty and 
students around plagiarism an citation/issues 
problems and assignemnt development. Other 
supports (e.g., websites, training, seminars, 
modules, etc.): library information in google search

Link on International webpage: No direct link. 
Level of language: English. Translation of the 
policy: Not sure about the policy itself, but the 
international page has translated "microsites" 
in 11 languages. Explains the consequences: 
Within policy and with specific reference to students 
from abroad. Offers link to training: Nothing that 
is linked on the international page directly.***There 
is a note within the policy regarding students 
studying in Canada from abroad may have different 
standards and approaches toward academic 
honesty and that verbal warnings can be shared 
with the student if the faculty believes there was no 
malicious intent. 

training, support

Niagara

College Website: No direct link. Google Search: 
Niagara College + Academic Integrity: 1st hit - 
Academic Honesty policy (2019). Within this hit, 
there is also a link to "international" regarding 
plagiarism and academic integrity. Also, a link to 
lauNCh which outlines a lot of information on AI 
and AM (outlined in chapters). 2nd hit - Niagara 
University (unrelated). 3rd hit - Niagara College 
library information on plagiarism

Educative Process: Policy is Academic Honesty 
policy which sounds less punative. Nothing outlined in 
terms of education around AI. Clear purpose 
showing institutional commitment to AI:Nothing to 
suggest institutional commitment in policy but LauNCh 
information is really detailed. 

Responsibilities: No responsibilities outlined in 
academic honesty policy. Located a separate 
document called Academic Misconduct Procedure 
that outlines a few responsibilities of different 
stakeholders, but this is not linked within the AI 
policy

Definitions: Some outline of definitions but could 
be more detailed. How Breaches are Identified: 
Does outline that third party software may be 
used by faculty. Process details: No process 
listed in this policy. There is a separate policy 
listed (no direct link) to AM procedure - this 
document gives a little more detail about the 
procedure but not easily accessible. Details of 
reporting, appeals: Mentions student's right to 
appeal and lists the separate policy around 
appeals (not linked). Visuals: No visuals.

Support discussed in policy: No support 
discussed in policy. Other supports (e.g., 
websites, training, seminars, modules, etc.): The 
LauNCh website is a comprehensive module that 
outlines manyaspects of student success. There is a 
section on academic integrity and honest, as well as 
research and citation. Not clear how students are 
directed to this document (or if it is required 
training). https://www.niagaracollege.
ca/launchguide/success/academicintegrity

Link on International webpage: No direct link on 
international page, but direct link to AI info comes 
up in google search (NC + academic integrity). 
Upon closer look, the international site has a 
section called "Be NC ready" which provides an 
abundance of orientation modules. One of those is 
"Be academic honesty ready" and it is listed as 
"essential". I can't access the module without NC 
credentials. Level of language: In english. 
Translation of the policy: Not that I can find. 
Explains the consequences: Cannot access 
module to know... Offers link to training: Many 
links to training on policies at NC (including the 
academic honesty one).

appeal 

Northern

College Website: No direct link. Google Search: 
Northern College + Academic Integrity: 1st hit - 
Academic Integrity Policy (2018 rev). 2nd hit - 
Academic dishonesty document but it does not 
open. 3rd hit - Instruction document for faculty to 
add AI modules into Bb courses...unfortunately, I 
can't access the modules. Seems that they are 
provided in Communications courses. There is a 
quiz at the end of the four modules. 

Educative Process: Educative/restorative approach 
is outlined in AI procedure policy (not in AI policy). It is 
stated that training is given to faculty and students on 
AI. And states that Northern will ensure students 
complete the AI modules in their first semester. Clear 
purpose showing institutional commitment to AI: 
Background information section on policy clearly 
outlines the importance to the institution. Further 
institutional commitment outlined on procedure policy 
including restorative practices, education and training. 

Responsibilities: Responsibilities listed for 
Administration and staff, faculty, and students. 
Specific responsibiliities are further outlined in 
procedure document. 

Definitions: Many definitions of AI infractions are 
outlined. How Breaches are Identified: Process 
details: Not within the AI policy but there is a 
linked document that outlines the process very 
clearly and elaborates furhter on definitions and 
institional commitment. Also notes that their 
"academic integrity approach is holistic and 
integrated, grounded in teaching and learning that 
requires the engagement and participation of 
various stakeholders. It is informed by traditional 
Indigenous restorative justice practices and 
teachings." Details of reporting, appeals: States 
that all sanctions (other than expulsion) are not 
appealable by the students. Visuals: No visuals

Support discussed in policy: Yes - that training 
would be provided to faculty and students (in their 
first semester). Other supports (e.g., websites, 
training, seminars, modules, etc.): Yes - modules 
available but not accessible to me. 

Link on International webpage: No direct link but 
Pre-arrival modules that students can access 
outlines academic integrity very clearly (module 2). 
Level of language: Written in English. Translation 
of the policy: Not that I can find. Explains the 
consequences: Consequences of AD outlined in 
clear terms within module.  Offers link to training: 
YES! Not directly stating AI but involved in the 
module and gives direct explanation and access to 
AI information and policy. 

training, education, appealable (support came 
up but more around supporting documentation)

Sault

College Website: No direct link. Google Search: 
Sault College + Academic Integrity: 1st hit - 
Academic integrity guidelines (looks like a 
condensed version of the policy). 2nd hit - 
Academic integrity information page with additional 
links to library site and the learning portal. 3rd hit - 
Academic integrity policy (2020).

Educative Process: It doesn't appear to be educative 
in nature. Nothing around training/teaching. Clear 
purpose showing institutional commitment to AI: 
States that it is an institutional responsibillity

Responsibilities: Faculty, program coordinators, 
students are outlined but only about the process of 
AM procedures, not overall commitment

Definitions: Breaks definitions into AI and AD 
How Breaches are Identified: It does outline that 
faculty can use plagiarism detection software 
and/or other preventative methods. Process 
details: Very minimally detailed, sanctions are 
outlined but not in much detail Details of 
reporting, appeals: Reporting procedure for 
faculty and program coordinators is outlined. 
Visuals: YES! A flow chart of the reporting and 
sanctions protocol

Support discussed in policy: No supports 
discussed in policy. Other supports (e.g., 
websites, training, seminars, modules, etc.): One 
of the google pages that provides info on AI has 
links to the learning portal that outline academic 
integrity, have videos, quizzes, etc. 

Link on International webpage: no direct link 
Level of language: in english Translation of the 
policy: not that I can locate Explains the 
consequences: In policy Offers link to training: 
not on the international page

appeal

Seneca

College Website: No direct link. Google Search: 
Seneca College + Academic Integrity: 1st hit - 
Academic integrity policy (2020 rev). 2nd hit - 
Academic integrity at Seneca page - provides 
resources for studens and faculty. Highlights 
"academic integrity week". 3rd hit - direct link to the 
student resource section outlined above.

Educative Process: Policy statement has educative 
aspects - restorative practice/educational/training - 1st 
sanctions are educative in nature (completion of 
academic integrity assignment or course). Clear 
purpose showing institutional commitment to AI: 
Refers to the academic integrity program at Seneca 
as an integrated program within the college

Responsibilities: Responsibilities are outlined 
within the AM procedure, listing who is responsible 
at which step. They include: faculty, invigilator, staff, 
student, academic integrity committee chair, 

Definitions: Clear outline of a variety of 
definitions. How Breaches are Identified: Not 
outlined within policy. Process details: Clearly 
outlined in chart format. Details of reporting, 
appeals: Reporting is outlined in policy. Note at 
the end to state students can appeal the decision. 
Visuals: No visuals. 

Support discussed in policy: Makes reference to 
restorative approach, education and training.  Other 
supports (e.g., websites, training, seminars, 
modules, etc.): Google hit for Academic Integrity 
training at Seneca is an excellent resource! Clicking 
on the student section provides modules (to earn 
badges), advertises for academic integrity week, 
also other sections on how to avoid misconduct, 
what to do if you're suspected of AM and common 
misconceptions. Faculty section provides modules 
to share, links to AI association meetings, and 
resources from the teaching and learning centre. 

Link on International webpage: No direct link. 
Level of language: English Translation of the 
policy: not that I can locate Explains the 
consequences: Within policy it is clealry outlined. 
Offers link to training: No direct link. IF you dig 
and click on links (with knowledge of where to find 
things), by clicking "student supports", "academic 
and career supports" then there is a link to 
"academic policies" which breaks down into 
individual policy documents and AI is listed. 

training, support, appeal (link to additional 
document)



Sheridan

College Website: No direct link. Google Search: 
Sheridan College + Academic Integrity: 1st hit - 
Academic Integrity Office page. 2nd hit - Sheridan 
Library getting started with AI (VERY detailed). 3rd 
hit - faculty specific AI infromation. Actually policy 
had to be located within the AI office webpage - no 
direct google hit (in first 3). 

Educative Process: Policy states that prevention and 
education around AI is a shared responsibility (then 
lists 10 groups that need to prevent/educate). Clear 
purpose showing institutional commitment to AI: 
Policy statement has a clear institutional commitment 
to AI. "As a part of the admissions process, Students 
are required to acknowledge that they have read all of 
Sheridan’s academic policies and procedures and 
agree to adhere to any new or amended policies and 
procedures." (how is this monitored/ensured?)

Responsibilities: Responsibilities of staff, faculty, 
associate dean and support staff are outlined 
through the AI misconduct process

Definitions: Definitions only outline the people 
invovled (student, faculty, etc.) not actual AI 
infractions. How Breaches are Identified: 
Outlined on a separate document (linked in the 
policy - Turnitin procedure, unfortunatley I do not 
have access). Process details: Separate 
document linked in the AI policy - Here, more 
definitions are outlined but still not about specific 
infractions. Process is outlined clearly with 
sanctions in escalating levels. REmediation is one 
of the sanctions that must be completed within 45 
days of the AM report. Details of reporting, 
appeals: States students can appeal. Visuals: no 
visuals. 

Support discussed in policy: Yes. Remediation is 
one of the sanctions. Other supports (e.g., 
websites, training, seminars, modules, etc.): 
Sheridan library google hit is a tutorial on various 
aspects of AI. Not sure if this is the remediation 
component?? Offers scenarios, definitions, policy 
and procedure. Also, faculty resources. https:
//sheridancollege.libguides.com/c.php?
g=709220&p=5052710

Link on International webpage: no direct link 
Level of language: in english Translation of the 
policy: not that I can find Explains the 
consequences: procedure policy does Offers link 
to training: nothing directly on international page

education, appeal

St. Clair

College Website: YES! In the drop down menu of 
the main page, under student services there is an 
academic integrity tab! This goes to the "Learn it to 
Earn it" page (1st google hit for college name + AI). 
Google Search: St. Clair College + Academic 
Integrity: 1st hit - AI at St. Clair College - Learn it 
to Earn it. This site provides provides extensive 
infromation on AI (tutorials, workshops, general 
information, etc.). 2nd hit - Violations and 
consequences of AI (this is part of the learn it to 
earn it page). 3rd hit - AI Tutorial (also part of the 
learn it to earn it page). 

Educative Process: Yes! AI training is provided to all 
students when they begin their program. Clear 
purpose showing institutional commitment to AI: 
The slogan "learn it to earn it" demonstrates the 
institutional commitment to AI at St. Clair. https://www.
stclaircollege.ca/academic-integrity Policy and 
procedure for AI is outlined in the Code of Conduct 
policy (doesn't appear to have a stand alone policy but 
this page outlines everything VERY clearly).

Responsibilities: Outlined in policy within chart 
form to deal with specific sanctions: faculty, 
academic administrator, VPA, but not overall 
commitment to AI - more about procedure

Definitions: Many definitions outlined on AI page. 
Also within Student Code of Conduct policy, AM is 
outlined with many definitions of types of 
infractions. How Breaches are Identified: 
Process details: Outlined within policy with clear 
sanctions Details of reporting, appeals: Outlines 
students right to appeal. Visuals: Yes!

Support discussed in policy: Yes! All first 
warnings require students to complete an AI 
workshop: "Except in egregious circumstances, a 
first-instance case of academic misconduct, where a 
student recognizes their mistake and takes 
responsibility for their actions, should be treated as 
a learning opportunity to take corrective action. 
Academic Integrity Workshops are designed help 
students avoid further instances of academic 
misconduct. Academic Integrity Workshops are 
intended to be educative,not punitive". Other 
supports (e.g., websites, training, seminars, 
modules, etc.): Yes! Excellent AI page (learn it to 
earn it). Tutorial that students need to complete prior 
to beginning semester. AI workshop is in response 
to AM.

Link on International webpage: no direct link. 
Level of language: in english Translation of the 
policy: not that i can locate Explains the 
consequences: on learn it to earn it page and 
within policy. Offers link to training: not on 
international page but on AI page.

No policy available to search (just code of 
conduct and AI websites)

St. Lawrence

College Website - no direct link - drop down 
menus at top, about section, college reports and 
policies = takes you to a list of items, and students 
must choose academic policies to locate AI policy 
within Academic Policy Manual. Google Search: 
SLC + Academic Integrity =  1st hit: library 
resources for understanding AI https:
//stlawrencecollege.libguides.
com/AcademicIntegrity. 2nd hit: Reports/Policies 
section, which opens a list of items where students 
must choose the correct link that takes them to the 
Academic Policy Manual and then they must locate 
the AI policy within the academic policy manual. 3rd 
hit - Appeal policy. AI Policy was updated in 2019.

Several statements around education and educative 
approaches to AI understanding. Indicates support 
provided for faculty around AI through traning and 
resources. Support for students seems to come after 
infraction is noted (e.g., on first infraction, where it is 
found there is no malicious intent, there should be 
some education provided from faculty). Clear mention 
of institutional commitment to AI. 

Discussion of responsibility is focused on "all 
members". Nothing specific to individual 
stakeholders, other than those directly involved in 
misconduct process (e.g., student, faculty, 
associate dean, registrar). Mentions of college role 
in supporting faculty and student understanding but 
nothing very specific in terms of what those 
responsibilities are. 

Definitions of various infractions included. Clear 
language. Process of deailing with infractions is 
clearly outlined. Appeals process is included. 
Note made about utilizing software to detect 
plagiarism. No levels of severity other than one 
example (e.g., lack of citation vs. stealing work) 
however, information on dealing with infractions is 
based on severity. No flow charts/visuals to 
support understanding. 

No resources provided around 
support/training/resources within the academic 
integrity policy. The library site found in the google 
search offers information around academic integrity 
(videos, quiz, an academic integrity checklist, etc.). 
No link to these supports/resources within policy or 
on international page.

There is a note within the SLC Academic Policy 
that references varying concepts of AI based on 
culture and will offer training to support western 
definitions (What is this training?). On SLC's 
International page: no direct information around 
academic integrity. There are support contacts for 
student questions under "support services" but 
nothing specific to AI. No translated AI material. 


	SGibsonMEdProject
	Academic Integrity Policy - Ontario Colleges - Sheet1



